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EXECUTIVE SUMMARY

The main aim of the COMPORT project was to provide a comparative analysis of the introduction
of contrasted e-portfolio/PDP systems in a range of H.E. in F.E. courses with work-based learning
components to assist the HE in FE community with future implementation choices. Three N.E.
regional F.E. colleges - Gateshead College (lead Partner), City of Sunderland College and South
Tyneside College - worked in partnership to pilot the introduction of three different e-portfolio
technologies with three different target groups of H.E. work-based learners.

The specific focus was on how these tools can support and enhance learning on programmes
such as these and on how the HE in FE learner can be supported most effectively in achieving
their learning goals.

A key element of the project was to define a Framework of Metrics that could be used to provide
an objective comparative evaluation of the technologies and approaches in use. An independent
evaluation, using the Metrics Framework, was undertaken and an additional internal project
SOFfdz GA2YyZ F20dzaAy3a 2y | Y2NB adzwo2SOGADBS WAL

The project strands were implemented between September 2008 ¢ June 2008. In the early
stages a number of problems were encountered which were characteristic of F.E. institutional
situations. These did not prevent broadly successful implementation, but the extent to which the
learner experience was enhanced varied between colleges, with the greatest success found at
City of Sunderland College where a clear relationship between the use of e-portfolio technology
and the effective support of students in the work-place was established. At Gateshead College,
although some implementation issues reduced take-up of the technology, there was evidence
GKFG GKS dzaS 2F 2yftAyS tSENYyAy3a 22daNylfa KIFR
reflective learning. At South Tyneside College the deployment of the e-portfolio technology was
restricted (due to access problems for students working at sea) but the work achieved will act as

a basis for further development with subsequent year groups.

For a number of reasons (including the loss of a key project partner) the project was not able to

provide a full comparison of the technologies in use, although a growing perception that there is

y2 2yS WoSaiQ Gz22f F2N) 6KS 220 Kl & 0SSNBEOKAIKCE
different approaches to implementation was more successful and hopefully the case studies

produced will provide a valuable insight for colleagues in the sector about the best ways to

implement e-portfolio systems and some of the problems that can occur.

The application of the metrics framework was only partially successful, due in part to
inconsistencies in the way partners applied it, but also because its quantitative, objective metrics
were felt to be more suitable for larger, more focused research projects. It would be useful to
develop the tool further in a different context.

The findings of the project are necessarily subjective, but there is agreement among participants
that key factors in successful implementation include: careful matching of technology and tools
with the requirements of each programme, the timing and quality of introduction (particularly
with regard to induction and training) and tutor support and commitment.
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Areas for further investigation include the difficulty of quantifying the role of F.E. tutors in e-
learning environments, ways to support and develop reflective practice in e-learning and
strategies for engaging employers and mentors in the e-portfolio process.

All published material from the project is available at:
http://comport.gateshead.ac.uk/comportreport/
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BACKGROUND

Aspartofitses] S NYyAy3d t NREIANI YYS {KS-2000)ffnded ine Rurth&ry C9 Q
Education based projects to examine the implementation and evaluation of a range of existing

technologies to support and enhance learning, with an emphasis on the evaluation of the

f SINYySNDRa SELISNASYOS 2F (GKS AYLX SYSyidlGAaAzyo 24
concerned with exploring different approaches to the use of e-portfolios and online professional

development plans (PDPs) to support learners in the workplace.

Many HE in FE students are undertaking programmes of study in which attendance at college is
part-time, with the majority of their study time (up to 90% in some cases) spent in work-based
learning, often far removed from the institution. As part of their assessment work-based learners
following HE programmes are required to provide evidence of and reflect upon their experience
and the skills and learning they have developed in the workplace.

In the target courses chosen (as in the majority of such programmes within the partner
institutions) this activity has to date been recorded on paper, usually in the form of a journal
GKAOK F2NX& LI NI P& H.E( dusse rhabageNIhSheITvne ahdSWesr
consortium colleges considered that these paper-based mechanisms for capturing, validating and
integrating the WBL elements of the HE provision were insufficiently flexible and reliable to meet
the requirements of those involved in the learning process: although intended to be available to
and contributed to by all participants - students, mentors, employers and college tutors ¢ this
interaction is seldom apparent and even students themselves use the format inconsistently.
There were suggestions from some participants that they found the paper format restrictive, in
access and in the nature of material that could be included.

Staff were also concerned that the systems used needed to be more flexible and personalised, in
order to promote wider access to higher education for non-traditional and learners with limited
academic experience, varying support needs and different learning styles. Research into e-
Portfolios" had shown that this technology has the potential to provide a more effective way for
the learner to maintain and reflect on the evidence they collect of their work-based-learning, not
least through its capacity to bring together in one place the variety of media, including video and
photographic images, that play an increasing part in the recording of this evidence. They
recognised the need to identify pedagogies, assessment practices and support mechanisms for
work-based learners that encourage them to reflect effectively and to recognise and document
their achievements.

The project was therefore considered to be of interest to the wider HE and FE sectors, by
LINE GARAY 3 | O2aild STFSOGAGS YSIya 2F aAAIYATFAOLY
the role of e-portfolios in work-based learning.

! About e-Portfolios: an overview of JISCacli A @A (i ExBcatRed WL { /
http://www.jisc.ac.uk/publications/publications/pub_eportfolio_overview October 2006 Lisa Gray and Sarah
Davies,.aspx
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AIMS AND OBJECTIVES

The main aim of the project was to deploy contrasted e-portfolio/PDP systems in H.E. courses
across four collaborating colleges and provide a comparative analysis of their effectiveness and
efficiency in order to assist the HE in FE community with implementation choices in the future.

The specific focus was on how these tools can support and enhance learning on programmes
which include substantial work-based learning (WBL) elements and on how the HE in FE learner
can be supported most effectively in achieving their learning goals. Within this context the
following specific aims were identified:

e Extend employer participation in Work Based Learning,

e Improve the process for learners, supervisors, mentors and lecturers

e |dentify approaches and strategies that work best.

¢tKSaS AYada RANBOUGfE FRRNXaa (KS TéafnibhgXapitaly 3

Programme:

e Pilot new e-learning technologies to support lifelong learners, including support for HE
courses in FE, widening participation, work-based learning, flexible delivery and
personalised learning experiences.

e Build capacity, knowledge and skills in the use of e-learning to support lifelong learning
through institutional and collaborative cross sector projects.

e Provide guidance to practitioners, institutions and subject communities on the use of e-
learning.

e Gain knowledge to inform future JISC e-learning developments, through a collaborative
e-learning research programme.

Theywerealso O2y aAaidSyd oAGK (GKS FAYa 2 Ftratagi Shich T 9 {

encouraged investigation into the potential of e-Portfolios for supporting personalised learning,
assessment for learning and tracking of achievement and with the HEFCE Strategy for e-Learning’
YKAOK &dzLJLJ2 NIi & { Ki@nsforan Sigher Bdudati @ity @2nfoe Stéddoblses!
YR FtSEAO6fS &dealdSYz |a LINIG 2F tAFSt2y3
Within the partner institutions it was hoped that the project could help to accelerate the pace of
change in e-learning and build upon a strong record of collaboration in e-learning research and
practice.

2 'Harnessing Technology: Transforming learning and children's services', 2005. DfES.

by A

W

f SI Ny,

W1 9C/ 9 aG-NINSATHEI F@@ NG ISNDK HanpkmMH® | AGKSNI 9RdzOF GA2Y

Joint Information Systems Committee, Higher Education Academy.
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The specific objectives of the project were initially focused on evaluation:
o Define a framework of project metrics

e Use the framework of metrics to collect evaluative data during the planning, introduction

and implementation of e-portfolio systems

e Evaluate the project outcomes, reporting upon the successes and issues around e-
portfolio implementation, and upon learner, practitioner and mentor experiences of
working with e-portfolios.

These would subsequently be employed to achieve the following project outcomes:

e Create short rule-of-thumb definitions of good practice in establishing WBL support
e Produce case studies of the contrasted approaches

e Generate a report defining key issues and success factors
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METHODOLOGY

The four further education colleges initially involved in the proposal have collaborated
successfully on a variety of regional e-learning initiatives, so the idea of a consortium approach to
this project, providing a wider range of experience and research opportunities, was attractive.
H.E. programmes within each college were well established and, responding to government
priorities, becoming increasingly important: in particular programmes aimed at H.E. students who
want or need a more flexible form of study, including work-based learning, have become the
FLraagSad INRPsAYy3T I NBI 6AGKAY SIFOK O2fftS3SQa | &9

¢1 9 twhwWo/EQW{c¢w! b5

Each partner college looked at particular aspects and implementations of e-portfolios/PDPs,
using different target groups and technologies (see appendix 1 Partner College Project Outlines).
In addition to ensuring a suitable range the criteria for their choice of technology included cost,
availability, familiarity, interoperability with existing systems (primarily VLEs) and functionality.

This range would hopefully allow a valid comparison of technologies, approaches and their
suitability for different learners.

The early loss of one partner, Tyne Metropolitan College, due to institutional re-organisation,
reduced the range of technologies and learners available for comparison, as their intended e-
portfolio application (PebblePad) and target group (FD in Counselling) were regarded as key
elements of the comparative study.

In response the Steering Group noted that, in the short time the project had been in progress,
there had been growing use of social web-spaces by students to create their own learning
LR2NIGF2f A28 |y FFLLINRFOK 602YY2yteé OFftfSR W
of e-portfolios that had informed the genesis of this project. It was felt that an investigation into

Q\
(7))
Q1

these approaches, focusing on FD Music and Music Technology courses within each institution,

could offer a different perspective on comparison between the project strands. A change to the
LINE2SO0 LINRBLRAIFT ¢l & KSNB BN of & denfafisbriité R&E I Y R
institution-driven approache the three Colleges, a fourth strand of the project will investigate
existing student initiated use of dime spaces as a form oflg2 NIi T AthoAgR €bdonger

actively participating in the project Tyne Metropolitan College were invited to project meetings

and included in key communications.

Full profiles of each project, including target groups, are provided in Appendix 1: Partner College
Project Outlines

PROJECT MANAGEMENT

The project was overseen by a steering group consisting of the e-learning managers/directors
from each partner college, the H.E. Co-ordinator from JISC RSC (Northern), the Project Manager
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and the JISC Programme Manager. The three e-Learning managers also took on the role of
internal co-ordinator within their own institution, with responsibility for managing the progress
of their project strand. In each case the course or module leaders for each of the target courses
took on the role of internal project leader, responsible for managing the curriculum dimension,
with additional members of their course teams forming the remainder of the internal project

team:
Steering Group
Project Manager
| |
4 N N )
Gateshead College City of Sunderland South Tyneside College
Project Leader Project Leader Project Leader
o /o /O J
4 N 4 I 4 I
Teaching Team Teaching Team Teaching Team
\§ J \§ J \§ J

Figure 1 Project Management Structure

lf 6K2dAK &42YS GAYS O6GeLAOLtfe H K 2 dzZNA LISNJ ¢S
contributions no remission time was available to support the contribution of other team
YSYdSNAEO® l'a SFOK AyadadaldziAzy KlFa Ada w2¢6y ot
independently and it was the task of the project manager to liaise with each team and ensure

that the overall project direction was maintained. Over the course of the project the time
Fff20FGSR (2 0KS avéidged 3.© days aer videkd SANLENGa b KES

environment this time allocation proved difficult to manage and some degree of flexibility was

necessary.

The Steering group met monthly throughout the project period to review progress and keep
plans on track. It was helpful that the internal project co-ordinators were in a position, as college
managers, to use their internal influence to make decisions, mobilise resources and obtain
support as needed: throughout the project this saved a lot of time. The group member from RSC
(northern) was able to provide additional expertise through his work with Foundation Degrees
Forward (FDF) and involvement with regional and national H.E. and work-based learning
initiatives ¢ a perspective which proved invaluable. As these colleagues had also framed the
original project proposal they were fully familiar with the project at both institutional and
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consortium level and were able to undertake the task of co-ordinating internal progress
effectively.

A project web-site (http://moodle.gateshead.ac.uk) was set up using Moodle to facilitate
communication between partners and other interested parties, to store and share project

documentation and material generated by the project and to collect evaluation data via
discussion forums.

The project was divided into three time-frames: A six month period for planning/development
and installation within each institution (March ¢ September 2007), followed by implementation
for one academic year (September 2007 ¢ June 2008). The review reporting and dissemination
stage was then planned for completion by March 2009. Implementation at South Tyneside
College was planned for a shorter and later period as the extended work-placement period does
not begin until March, although it can continue for up to five months.

APPROACH TO THE PARENT PROJECT

The time frames noted above were broken down into the following stages:

Table 1: Project Plan

Preparation Building knowledge (review of previous JISC projects: ePistle, ELP, ER
March- May 2007 identify and explore possible tool8)rchasing, identify and confirm

target groups, form project teams, develop links with stakeholders,

engage external evaluators.

Work schedule defined, establish evaluation framework & methodology.

Pre-implementation Installing and testing technology and training staff in readiness for project
April- October 2007 implementation. Develop project website

1™ stage implementation Implementation of e-portfolio systems with learners in each institution.
August 2007 ¢ June 2008 Interim review of progress and independent evaluation report. Review

and develop Metrics and Measures Framework.

2" stage Implementation Monitoring and reporting activity.
July 2007-March 2009

On-going Evaluation Interim Evaluation Review (see above), Internal data collection.

May 2007 ¢ January 2009 Final Evaluation and Dissemination of project activities

Web 2.0 Enquiry Investigate student-led use of e-portfolios (a separate data collection
activity)

June 2008
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EVALUATION METHODOLOGY

l'a LINB@A2dzate adlrdSR GKS LINEP2SO0 461 a FTNIYYSR a
O2 y i NI & (i QortfRoRoTethBoldgey did tHeir implementation. The aim was to produce a

report that would help others in the community make informed choices about their own e-

portfolio development.

Recognising the difficulties in collecting comparative evidence from four different project strands

the partners agreed that a purpose-built evaluation framework was needed in order to capture

valid and objective comparative data and evaluate the efficiency and effectiveness of the chosen

systems. This was duly definedasaoutpui Ay GKS LINRB2SOG LI FyY W FNI
at the outset and refined progressively through the life of the project will be used to ensure that

a consistent and accurate comparative analysis is available to report on the sub-LINRE 2 SO &4 Q ®

As no partners in the consortium had the necessary skills for this task, and because it was felt
that an independent approach to evaluation could provide a more balanced comparison, the
evaluation consultants De Burca Ltd were employed to design and apply the framework. They
defined a series of metrics and measures that could be used to provide a consistent framework
for comparison of the four sub-projects. Eight Metrics were defined: (table 2 below):

Table 2: Project evaluation metrics

Metric Ref Metric Name Description

Quantitative data that records the costs relating to licence,
M1 Tool Cost infrastructure, setup, configuration and ongoing maintenance and
support.

Quantitative data that records the costs in terms of learner
M2 Learner Cost induction and support required to enable a learner to be
competent in using the ePortfolio.

Quantitative data that records the costs in terms of learning
M3 Staff Cost support staff costs directly associated with supporting learners
including induction and training.

.. Quantitative data that records the key website statistics relating
M4 Web Statistics )
to use of the ePortfolio tool.

M5 Registered Learners Quantitative data that records the registered learners
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. Quantitative data that records the participation (interactions) of

M6 Interaction

learners, tutors, mentors and employers

Qualitative data that relates to the quality of entries from
M7 Journal .

learners, tutors, mentors, employers and project team

Qualitative data that relates to an overall description of the
M8 Student Group ) )

student group (including mentor and employers)

As can be seen most of the data collected was quantitative but there was also a qualitative
dimension (M7, M8) which aimed to capture the perceptions and feelings of stakeholders
through distillations of their contributions to personal journals and discussion forums. This
approach was adjusted over time, most notably through a series of stakeholder focus group
meetings, which were convened to address limitations in the amount and quality of data that had
been gathered via the journals.

Quantitative data from each partner was collected monthly and collated and shared using a
wD223f S5 2 034 QRecardsNigualRadivk &tS were tracked in the spreadsheet and full
records were stored for easy access on the Comport website.

As the Web 2.0 strand was essentially a snapshot of activity in the chosen areas the external
evaluation team undertook a series of structured interviews with course teams and learners to
collect the required information.

The external team used the data generated by the eight metrics to produce reports for 5
measures, using the format: introduction ¢ analysis - discussion. These reports form the basis of
the independent evaluation of the overall project.

The data collection methods employed and issues arisingare RA & Odza & SR dzy RSNJ WL Y LJ ¢

Table 3: Project Evaluation Measures

Report Category Definition / Composition of Report

Report that provides a baseline from the outset of the project.
Baseline Analysis of initial learner, tutor, mentor, employer and project
team member survey / response questionnaires

Report that provides a technological overview of the e-
Portfolios in terms of cost and usage

Technology Analysis of metrics:

0 Cost of technologies (M1)

0 Usage of e-Portfolios (M4)

. Report that provides a service overview in terms of costs
Service . . :
incurred inducting learners and staff.
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Analysis of metrics:
0 Cost of inducting learners & staff (M2 & M3)

Report that provides a capability and usage overview
.. Analysis of metrics:
Capability Y

0 Learnersregistered and using the e-Portfolio
(M5, M6 & M7)

Report that provides an overview of the 4 student groups

. Analysis of metrics:

Requirement )
0 Student group and requirement needs for e-

Portfolio (M8)

wdzy YAy 3 f2y3 aARESRFI i ® A BINBthSIF gy lwWgsAeElopad, (i A 2 v
dzaAAy3a | Y2NB WATfdzYAYylI GAGBSQ | LILINRI OK G2 OF L
experience. In developing this approach the internal evaluation team were advised by Janet

Strivens (University of Liverpool) and Elizabeth Hartnell-Young (Learning Sciences Research

Institute, University of Nottingham), experienced researchers in the field of e-portfolio/PDPs:

e An online baseline survey was undertaken and repeated at the end of the year. Each
partner college ran the same survey questions, but independently via their own VLE.

N>

e F2F end interviews (video recorded) d SNBE dzy RSNI I 1Sy ¢AGK € dza
0§KNBS 62 NAE G Dlvédall faidtkBantOdid stinilaté\wyder discussion.

e Data for the tutor perspective was collected via blogs and Discussion forums.

e Additional data was collected directly by the Project manager through regular meetings
with course teams.

e Online forums were set-up on the website for stakeholder discussions..

All data collected was stored on the project website.
MENTOR AND EMPLOYER PARTICIPATION

The engagement of Employers and Mentors was a major focus of interest for this project. It was
intended that they should be encouraged to participate in the project by keeping them aware of
project activity, introducing them to the e-portfolio software and where possible giving access to
the e-portfolio systems in order that they might contribute directly to theA NJ SY LJX 2@ SSk YSy i
e-Portfolio building. A combination of f2f meetings and telephone/email contacts were planned
and it was intended to explore the possibility of online collaboration. However it proved very
difficult in practice to engage employers and mentors in this process (See Wh dzii )2 Y S & Q
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APPROACHES AT EACH PARTNER COLLEGE

Each partner planned and implemented their project strand independently, in response to the

particular requirements of their situation. Table 4 (below) compares strands in detail, followed

by a brief comment on the approach at each college.

Table 4: Comparison of the Three Project Strands

City of Sunderland

College

Gateshead
College

South Tyneside
College

Target Course (no. of
students)

Foundation Degree in
General Service
Management, Yr 2 (35)

Certificate in
Education/PGCE Yr 1 (35)

Foundation Degree in
Marine Engineering Year 1
(17)

Assessment Function
of e-portfolio/PDP

The PDP module provides
50% of year 2 marks.

The PDP is a core
component of both years of
the programme and

No direct assessment of
PDP component

component provides and/or collates the
assessment evidence for 2
modules in each year.
Study Pattern Mixed: Students are in full- Employment profile is These are younger learners

time employment: one
group attend college 2 days
per month, the other one
evening per week. 1:1
tutorials are carried out F2F
or by email.

mixed: some are full-time
teachers/trainers, some
part-time but all spend a
minimum of 60 hours in the
first year on teaching
practice and attend college
for four hours each week.
Note: It was intended that both
years of the programme (50
students) should be involved, in

who spend six months in
college, followed by up to
five months on placement
at sea. Previously there
has been no contact with
students whilst on
placement. The PDP may
provide an opportunity to
monitor and support

progress.
the event year 2 did not
participate

Prior experience of Used a paper-based PDP in 30% of group indicated prior | None.

Professional
development
planning or e-
Portfolios.

yr 1, so familiar with the
concept and purpose of the
PDP. Hopefully and perhaps
would be able to compare
their experience with the
new technologies to their
previous experience.

experience, 12% of these
with online systems. As
teachers, most had a clear
understanding of the
purpose of PDPs.

Prior Experience of
Wikis/Blogs/social
networking tools

<25% stated any experience

<25% stated any experience

60%> (a younger profile
for this group)
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e-Portfolio Blac_k_board VLE utilising ePET, hostf:d arld suppf)rteq Blackboard VLE with
additional PDP templates 0e bSgOladut S | CampuslLXToolsto
Technology (developed in-house to EPICS project team. provide Journal functions.
being Piloted replicate existing paper-
based). Students already Format (partly) modelled on
familiar with Bb VLE. Use of existing paper-based PDP
mobile devices (PDAs) as forms
subsidiary strand ¢ students
to keep and use to take
notes, record images and
sound
Existing
Employer/Mentor All stgdents have an All st.udents must have .No_m.entors. At the
appointed workplace Curriculum Mentors, who individual student level
Engagement mentor (often Head assess elements of their Employers are mainly

Teachers or Deputy Heads)
to provide guidance and
feedback. Mentors do not
assess.

practice. Employer
engagement at individual
level is very limited

interested in monitoring
performance of their
trainees

CITY OF SUNDERLAND COLLEGE

At CoSC the PDP module is the responsibility of one tutor, supported by the programme leader

and the Director of Learning Resources. The module is central to assessment in year 2 of the

course, and that determines the approach taken. Students must demonstrate their learning by

collecting evidence of their practice and reflecting on it, completing a minimum number of

learning logs and reviews during the year.

A personal response to the reflection process is

encouraged by an open and non-prescriptive teaching approach. In this context the team wanted

to see if the technology will help students to express themselves effectively. Operating mainly in

I Gdzd 2 NR I €

7
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support was available throughout. The key elements of the implementation plan were:

1. Early introduction to technologies (during the end of year 1 review)

2. At the start of the academic year different strategies for induction were used for each

component:

a. for PDAs: play and find out

b. for e-portfolio: formal group induction. An initial presentation with repeat
demonstrations as required. Supported by purpose-made online guides;

c. for blogging: an online forum was set up to discuss feelings about the new
technology, with tutor directly involved throughout.

3. No F2F Tutorials ¢ all handled online.

4. On-going technical and academic support was provided on-demand

5. Use optional: given the importance of the module for assessment the paper-based
system will be available for anyone not wishing to use the e-system.
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GATESHEAD COLLEGE

At GC two tutors and two managers formed the core team. The PDP contributes to two modules
and is developed throughout the year. The PDP is a core element of tutorials and is assessed via
milestone reviews and presentations. In addition students will use the completed PDP to review
their experiences in a summative reflection which is also formally assessed. The approach was to
provide a short induction at the beginning of the academic year, followed immediately by
deployment. As it usually takes students a while to get used to the PDP concept (and to critical
self-reflection) it was felt that this period (September-December) would also serve for
familiarisation and ironing out any technology problems that arose, before engaging with the
system in earnest from January. The planned approach was;

September 07: brief Induction period (presentation plus two weeks free practice);
September-December 07: Familiarisation and system adjustments;

1
2
3. January- May 08: full integration of technology into PDP and tutorial activity;
4. June 08: Staff and Student Reviews.

5

Use optional: it was not felt to be appropriate to insist that all use the online PDP when a
paper-version already exists in the student handbook and not all learners are confident
with IT;

6. Regular F2F tutorials;
7. Academic and technical support (semi) on-demand.
During the year students were supported academically by personal tutors and technically by the

e-Learning Development Team and e-Learning development Manager. A high level of availability
was planned and achieved.

SOUTH TYNESIDE COLLEGE

This was the first year of this course, building on a highly successful HND. The previous course did
not include a PDP element and the concept is fairly new to the project team. The PDP is not
formally assessed but can contribute evidence to other units. The key component is the reflective
journal of work-placement. Records of assessment progress will be maintained by tutors using a
purpose made excel spreadsheet.

There is a large course team, but each member is responsible only for their input - no one tutor is
responsible throughout. The internal co-ordinator has the only full-time involvement.

The key elements of the implementation plan were:

1. Students will not be introduced to the technology until one month prior to placement:
Implementation phase March 08- June/July 09.
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2. Induction consisted of formal introduction, followed by practice use of system for one

month. Students were requested to reflect on what they think their experience at sea

gAff 0SS ftA]1SO I OFaK LINAT S gFa 2FFSNBR F2N.
3. Use on placement was optional (has to be ¢ ships may have no technology available). A

combination of online/offline usage may be possible.

4. As placements extend into the summer the student experience cannot be reviewed until
the beginning of the second year.

5. Support on placement will be very limited, due to the nature of the work.

CROSS-COLLEGEWa ! { L/ Q {¢w! b5

The identified learners for the project were from the Popular Music and Music Technology
Foundation Degrees in each partner college. This strand looked at what students were already
doing in terms of using web technologies to enhance and demonstrate their learning. Existing
practice was likely to include student use of sites such as MySpaceand Youtubeto build an on-
line portfolio. The intention was simply to provide a possible contrast with data from main
project. Information will be collected by semi-structured interview and undertaken by the
external evaluation team.
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IMPLEMENTATION

Separate case studies are available of the City of Sunderland and Gateshead implementations.
Available at: http://comport.gateshead.ac.uk/comportreport/

PROJECT MANAGEMENT

The minutes of monthly steering group meetings are available at the project website. The
interim reports (also available on the website) chronicle the major issues that developed in more
detail.

Immediately prior to implementation the project was dealt a blow when, after some months of
uncertainty which caused difficulties in moving the project forward, a major re-organisation took
place at Tyne Metropolitan College. Changes to the management structure meant that there was
no longer anyone who could take responsibility for e-learning project development. In addition
the (only) PebblePad expert had retired and the rigours of re-organisation had left lecturers and
managers with other immediate priorities. It was therefore agreed that the Tyne Metropolitan
project strand would not go ahead.

Instead the Steering group begant2 FANY dzLJ GKS |t SNyl GA@GS
would involve all three remaining partners.

South Tyneside College also ran into management difficulties in the pre-implementation phase
when the e-Learning Manager decided (at short notice) to retire, and was not replaced, leaving
that project also without an internal advisor and steering group member.

At that point in time the STC project was particularly dependent upon their internal advisor to
effect progress to implementation, as the make-up of the internal project team had not yet been
finalised, but it was to be some time before that role was filled. In the meantime the project
manager liaised directly with faculty management and staff in an effort to keep the project
viable. Although this approach was successful (in that the project did not fold) there was a lack of
AYGSNYFt RANBOGAZ2Y S dzy @ énfthe intkrial redpdrisilfiliSed for(xke
project. The subsequent efforts of the STC team ensured project completion with at least some of
their outcomes achieved, but it is reasonable to say that the early period without internal
direction adversely affected team and project development and led to most of the problems with
implementation that the project had to deal with.

A number of other Institutional factors, common to most F.E. situations, caused difficulties for
project implementation:

Uncertainty over student numbers. In two partner institutions course viability was not
confirmed until September, making detailed planning difficult. In response the colleges identified
alternative target groups and project teams committed themselves to the extra work required to
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fast-track project inductions. At GC much higher than expected enrolment created its own
workload problems.

Early Course start-up. The start dates for the courses involved are in early September,
immediately following staff holidays, which allowed little time for adequate preparation. CoSC
overcame this with careful forward planning to introduce the project prior to the summer break.
GC were unable to do the same due to delays in installation of the technology (see the Gateshead
College Implementation case study, at http://comport.gateshead.ac.uk/comportreport/) and this
had a limiting effect on the outcomes that were achieved. The STC team, faced with their own
start-up difficulties, were able to hold back their introduction as the technology was not

scheduled for immediate implementation.

Staff workloads. Key members of staff were allocated some time to work on the project
(typically two hours per week), but their workloads remained heavy, especially in the May/June
and September periods, which created on-going availability issues. Added to this recent contract
changes had further increased class contact hours and effectively cancelled out the time provided
for project activity. In response to this issue the Project Manager stepped in to provide direct
support as required to ensure some progress was maintained and internal advisors monitored
workloads and adapted their project planning as necessary.

It was helpful that the overall Project Co-ordinator and Project Manager were both based in the
lead institution, so were able to meet weekly and respond quickly to issues that arose. The
Project Manager kept in regular contact with course teams and visited their institutions as
required, collecting evaluation data. He was also the main point of contact with the external
evaluation team, and other interested parties.

As a comparison of the different approaches to implementation was a key output of the project
these are described in separate case studies, (http://comport.gateshead.ac.uk/comportreport/)

NASTF &dzYYFENASE 2yfe 2F SI OK belbwNIiySNDa AYLI SYS\

IMPLEMENTATION AT CITY OF SUNDERLAND COLLEGE

The importance of the PDP module to overall student success, plus the potential value of the

project work to otherarel & 2F GKS O02ffS38SQa | ®9d LINRPDAAAZ2Y
engage senior management support from the Director of H.E., who provided additional funding

for PDA equipment to support work-place evidence collection, and the Director of Learning

Resources who undertook to provide initial and ongoing technical and logistical support.

With this support in place they were able to meet their project development targets: the
technology was installed and introduced to staff and students at the end of year 1; at the
beginning of year 2 the induction process (outlined under Methodology) was implemented
successfully over a one month period.
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As expected there was some variation in IT experience among the target group and this was

addressed by making support avaif I 0 f-BS WI2 yf Bn@Hbme or workplace if required. Only

two students needed to take advantage of this support, indeed, as the project progressed, there

was a notable increase in peer support. ¢ KS (G SOKYAOIf of 2NR & 1 QQ0Z6 yo KISE
students could report and share technical issues, recorded many instances of students making

substantial developments in their IT skills and relating this to their professional learning

requirements:

oHave just uploaded 2 photos of the training session thwtd with J re Benchmarking, definitejgtting
G6KS KIFIy3a 2F GKA& y26HHE

oMy early indications are that | prefer the online version to a paper PDP. (might change later!!) My reasons
for this are, my love of technology, getting to grips and conquering eeWwndogy definitely appeals to

me. echnology is here to stay and be develdpkeep up or be left behindeiBg on a management course

I not only have to think about preparing others for change but | have to do it myself

Implementation proceeded smoothly during the academic year, with no major technical, practical
or educational issues: 33 (out of 35) learners made extensive and enthusiastic use of the e-
portfolio to collect evidence of their academic and workplace learning in written, visual and audio
formats and most were also keen to reflect on these experiences, especially their work-based
learning and their use of new technologies ¢

aL FSSt O2YT2 NI |-Roitf§lio ig pragiessitigkatd feéllcanfiddhil will be able to complete
an insightul and comprehensive-Portfolio for this part of the PDP module. | also believe by completing
the EPortfolio | have allowed myself to create much of the investigation and information | will need for my
FAYLFE t5t wSLR2NI®e

GL KI @S YIRS az2nye PDPYIdgh&yosliKeitiem lihave tried to make it more professional
and organised. | am very disappointed that | cannot seem to link a page to my opening welcome page, |
wanted to add a link or some photographs but it is coming up with an errory@atell me how to do it

LX S asSKe

Initially there were some individual IT related issues around synchronisation of the PDAs with
home and work PCs but as the project moved into the second half of the year these were either
resolved or, in the case of work environments where virus concerns prohibited connection,
accepted as an unfortunate limitation on use. Overall the blog gathered substantial evidence
that some learners found the technology stimulating to use and there were no instances of
technical issues causing insurmountable barriers to progress.

a1 am really enjoying using the e portfolio although | had some difficulty in the beginning probably because
| had never done this before and it was trial and error before | got it right. For me it 8 skilkelearned

and | have even been able to assist my husband, who is doing another qualification using this method, to
get started. | think it should be kegfi G KS O2dzNES F2NJ Fdzii dzNBE O2 K2 NI & ¢

Use of the PDAs proved to be less successful. The initial enthusiasm dampened a little as
d0dzRSyida NBIFIfAASR (KFdGzZ FfadK2dzAK GKS RS@GAOS Kl
of them:
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aThe PDA in my opinion has been a complete waste of time and money. | have not used it because it for the
camera as iiis so big to carry and | always have my phone, also | have a good camera which is of better
quality that the PDA.

GwSY GKS t5! L €208 AG FyR L Y dzaAy3a AG a YdzOK | a
finding it useful formy cou® | & @& S ¢

It proved difficult to engage employers in the e-portfolio experience. Students were recruited
directly as individuals, not through an existing employer engagement mechanism. The level of
support they receive from their employer (if any) is unknown at the outset. Although the project
might have provided an opportunity to begin this process the learners chose not to share e-
portfolios with employers. One reason for this was a concern that any critical comments the
learner made about their employment could be used against them by employers. Confidentiality
was a big issue for many learners. With regard to mentors, both parties seemed to value a more
informal face-to-face arrangement and chose not to communicate online.

IMPLEMENTATION AT GATESHEAD COLLEGE

The project team at GC found that their lack of e-portfolio experience made it difficult to make

initial decisions about technologies and configuration. Installation of the ePET system proved to

be a more complex task than envisaged and by late August, with time counting down to the start

2F GSNXY GKS GSFY F3ANBSR G2 ( hodtthe sysledn dn th&SePES t 9 ¢
servers at Newcastle University.

[N
7))

Although this still left time to train staff prior to course commencement, training (and testing)
opportunities were limited at this busy time of year. Once the team did start to test the system
seriously it became apparent that the components of the ePET PDP, although tried and tested
with a variety of H.E. programmes, were not suitable in their current form for the PGCE PDP.

Having learnt a good lesson about not taking the suitability of the tools for granted, the GC team
asked the ePET technical team if they could re-design the forms along the lines of the existing
paper-based components of the PDP. ePET were happy to take on these tasks, and completed
them quickly, but it did cause further delay.

The customisation work was successful in broad terms, i.e. the full range of existing paper-based

PDP components were replicated online. Some students began to make full use of them, but the

majority (75%), having used the paper-based forms in the interim, preferred to stay with those

and used the online system solely for their personal reflective journal (the W[ S| NJ Ay 3
l dzi 2 0 A 2. HNUKISKNE NB F a2y a F2N wadlreAay3a gAldK LI LISND

e students did not think that the format of the online forms was user-friendly;

e they were concerned about validation (logs of practice should be validated by a line
manager) and printing the more complex forms;

e they still saw the final portfolio outcome as hard copy in a file and were not confident
about relying on the online records.
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extra Bits and pieces, for CVs meetings and the tasks toéloetc6 2 G K 02 YYSy ia FTNRBY SyR

The focus of engagement in the second half of the year passed, therefore, to the use of online

22dzNy Il fa 2N WESENYAY3I dz2iz2oA23INF LIKASAaQd ¢KS &GS
of the project and were keen to discover if online blogging might increase the frequency or

quality of self-reflection and if it could encourage peer discussion, sharing and support.

The difficulties encountered with the PDP forms had, however, created resistance to the whole e-

portfolio concept amongst some users. Concerned that this issue might have wider repercussions

F2NJ aGdzRSy G Sy3ar3asSySyid GKS GSIY SyO2daNy 3SR GKS
component to share their experiences with others. ¢ KSa S Y2GA B 4GSR f SI NYSNE&
the benefits to others and did so with some success: in the final project reviews it was notable

that although many students were critical of the implementation delays only a couple retained a

negative view of the system itself or what it was trying to achieve, as these comments from the

end course interviews demonstrate:

Really good to be able to immediately reflect on a good segsiootivational.

For parttime teachers there can be an extra advantage in the blog as it provides some continuity for your
practice.

Gae (dzi2NJ NBaLlRyRSR issue withka gng of my dtudedts @nd ikwareaffy=helgfuy, |

320 ljdzA 4GS | adzZNLINR &S 6KSy Al OIFYS dzJ 6SOFdzaSz 4S5t f d
was really helpful bub® A G Q& dzy NBFfAaGAO (2 e abléto dead every sirgle (22t |
2yS> FyR 02YYSyi¢

L E233Ay3 AAMAQEAT YNIGS G2NB 2SS | G | f f

In general going through the process has made us more confident withhiis to be beneficial if doing
something new.

Other aspects of practical implementation were successfully handled. Access to the system was
provided via a link provided on the front page of the course Moodle VLE site and students
appreciated having the two systems in one place, indeed some felt that the e-portfolio system in
use should be fully integrated into the VLE, providing a one-stop-shop for all digital/online tools
and resources.

In total 45% of the cohort used the learning autobiography regularly throughout the course.

Employer and Mentor Engagement. Employers are involved to some extent in the professional
development process, but there was no interaction through the e-portfolio. As with the CoSC
course these students enrol as individuals and, although there are expectations of employer
support, there is no formal arrangement for this (other than a commitment to provide the
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necessary minimum number of teaching hours): full-time trainee teachers find that the level of
support their curriculum managers are able to provide varies and is often limited; part-time
teachers, who may be employed semi-casually, often find there is no explicit support. There are
evidently wider issues to explore concerning the role of employers before we can consider the
value e-portfolios can bring to the relationship.

Mentors are closely involved with trainees, both in an assessment and supportive role but again
this engagement was not transferred online. Both parties preferred to meet informally, face-to-
face, in the workplace and write up their records afterwards.

IMPLEMENTATION AT SOUTH TYNESIDE COLLEGE

STCs implementation was potentially straightforward: they were using a tool they knew
(Blackboard VLE) with a group who appeared to have a clear need for it. Further the team had
plenty of time to develop and prepare as the system would not be properly deployed until the
students went away to sea in March, six months into the course year. The team also had high

hopes that the third-LJ- NIieé W. I O1 LI O01Q @G22t F2NJ .t 0102 NR

working offline if/when internet access was not available at sea.

The project was initially being driven by the e-Learning Manager who then retired at short notice
during the planning stage, leaving the project without an internal co-ordinator. The post was not
filled and there was no-one else in a position to provide direction and co-ordination for a project
team whose members and roles had yet to be fully defined, which slowed progress. This was the
first year of the new foundation degree in Marine Engineering and, although generally supportive
and positive about the potential value of e-LJ2 NI F2f A243X GKS CI Odz
new course successfully off the ground. As the PDP component was new to both staff and
students and is not directly assessed, there were concerns about how motivated the students
would be and how much time tutors could spare from very heavy teaching and assessment loads
to contribute to it.

In the period leading up to their extended placement in March students were encouraged to
practice with the system by completing personal reflections on their feelings about the work
experience which will take them away at sea for the rest of the academic year. This type of data
has not been collected before and, on the assumption that young engineering students might not
be naturally inclined to reflect in this way, financial incentives were provided to encourage
involvement!

As the students were preparing for their placements it became apparent that, in practice, it
would be very difficult to maintain contact with students and monitor their progress once at sea:

e Access to the internet, or even computers, on board ship for trainee seamen is limited.

DA@PSY G(KS O2ata Ayg2f SR IyR UKS @SaasStQ

internet access, if available, would be granted. Online access cannot even be guaranteed
in port (this depends on language, systems and how long the ship docks for).

e Qa
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technical team spent some time trying to install the product, but without success. When
GKSe 02y il OGSR .t O01062FNR FT2NJ adzZLJL2NIL X GKS
withdrawn their support for this third-party. As a result they were unable to pursue use
of this software.

e When students go on placement tutors are assigned to other teaching duties and are no
longer available for support and monitoring.

In practice these concerns were borne out. Only three students (out of 17) maintained an online
personal reflective journal. They, and others, reported that the difficulties of gaining online
access at sea, or in foreign ports, were as described above and in practice it was easier to
maintain an offline record and post it later. Those who did post found it valuable to record and
reflect on their experiences in what was a whole new world for them. There were no posting by
tutors.

As placements lasted into the summer months the students did not return to college until
September, by which time they were looking ahead to the next stage of their progression. A
review of the PDP experience was undertaken by the technical support officer but, as so few of
the group had actively used the system, it was no surprise that contributions to the face to face
reviews and end survey were limited.

On the HND course which had preceded the new foundation degree it was usual to lose a small
percentage of students following placement, as some found the experience not what they
expected. It is therefore notable that all 17 of the current cohort did return to start their second
year, although we cannot say at this point if the PDP activity influenced their behaviour in any
way.

Employer and Mentor Engagement. Students are sponsored by companies who are, in general,
interested in results and only want to know if a student is not progressing satisfactorily. Students
indicated a strong reluctance to share their reflections with employers for fear that critical
comments about their work experience might have a negative effect on their subsequent career.
Concern was also expressed among some lecturers that if employers, who are after all sponsoring
the students, were more involved they might ultimately want more control of the process.
Employer engagement was not seriously pursued. Similarly, in this course, the role of mentor
not clearly defined. The college has no control over where a student is placed and for how long
(they may move from ship to ship) and there is no designated mentor, rather a series of informal
relationships are formed where possible.
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OUTPUTS AND RESULTS

The agreed project outputs and where they are located are summarized in table 5.

Table 5: Project Outputs and Deliverables

OUTPUT

Project plan (including an Evaluation Plan,
QA Plan, Dissemination Plan, and
Exit/Sustainability Plan)

LOCATION

http://comport.gateshead.ac.uk/comportreport/

Consortium agreement

http://comport.gateshead.ac.uk

Documentation section (log in required)

Project web site

http://comport.gateshead.ac.uk

Progress reports, including financial
statement

http://comport.gateshead.ac.uk

Documentation section (log in required)

Completion report, including financial
statement

Not available for publication

Final report

http://comport.gateshead.ac.uk/comportreport/

Case studies

http://comport.gateshead.ac.uk/comportreport/

t NE2SO0 LYFT2NNIGAZ2Y,

http://comport.gateshead.ac.uk/comportreport/

Project web page on JISC web site

http://www.jisc.ac.uk/whatwedo/programmes/el

earningcapital/heinfe/comport.aspx

Material used for staff development in
partner institutions

http://comport.gateshead.ac.uk

Documentation section (log in required)

Raw evaluation data (incl. surveys, f2f
interviews and video recordings)

http://comport.gateshead.ac.uk

Documentation section (log in required)

Material relating to dissemination (e.g.
Presentations, information sheets)

http://comport.gateshead.ac.uk

Documentation section (log in required)

Independent Evaluation Report

http://comport.gateshead.ac.uk/comportreport/
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The three partner colleges each deployed and operated their chosen e-portfolio system for one
academic year, as intended. The implementation was relatively successful in each case, but the
extent to which the process and practice of individualised learning was enhanced varied. It is

important to remember that this project, although concerned g A 1 K Wg KIF i 62 NJ] 4 Q

W6 Sal LINdotQdekia @rBpisc viddvlofRuccess. These were complex educational milieux
and there were many events, large and small, which may or may not prove significant for future
development, indeed in educational encounters success is always relative and cannot always be
easily - or immediately - determined. The key output is the experience gained, which is intended
G2 KStLI G4KS aSOG2N) YI1S WAY FrhiNdd&alled @ K1@variosS
project reports, case studies of Implementation at each college and also in the material collected
on the project website: all raw evaluation data, records of meetings, and material from on-going
dissemination events.

APPLYING THE METRICS FRAMEWORK

Following the loss of a key project strand a comparison of technologies and approaches proved
difficult to undertake comprehensively and objectively. The Framework of Metrics was designed
to enable this but the tools proved difficult to administer and were able to collect only partial
data, from which limited conclusions can be drawn. The full Independent Evaluation Report is
available separately at http://comport.gateshead.ac.uk. In this section we will briefly describe its

findings in relation to the five measures identified (baseline, technology, service, capability,
requirement) and illustrate some of the problems and issues encountered with data collection.

BASELINE

A baseline questionnaire was designed to capture the existing knowledge and experience of
learners at the beginning of the project implementation. This was repeated, with a retrospective
dimension at the end of the academic year. Each institution ran their own questionnaire via their
VLE (see Appendix 2: Baseline and End Survey Questions). The data from these surveys are
available on the project website.

The responses to the baseline survey revealed wide variations in the level of experience and
knowledge, but the majority had no experience of e-portfolios or conception of how they might
support their learning. Those who had previously used paper-based portfolios were not positive
about the extent to which these had supported their learning: most viewed them as a time
consuming course requirement. 40-45% of respondents had used online chat rooms, blogs or
wikis, but fewer than 10% had considered the potential of these communication tools for their
learning. Trainee teachers at GC had the least experience of online communication (other than
email), although almost half had used blogs, chiefly as part of social networking sites. A
significant number of the respondents who had limited online experience expressed concerns
about the level of IT skills required.

Page 24 of 63 Document title: COMPORT Final Report Last updated: April 2007

by


http://comport.gateshead.ac.uk/

The end surveys revealed that usage had been regular and experiences mostly positive. 100% of
users at CoSC used the system. At GC the 40% who chose not to make use of the online systems
gave a range of reasons:

.S0FdzaS Al 61 ay QRARY RS DRYWRIIZA éherdide ndvef Liedd | Vthink | v R
blogging is quite a new area for me and | find it a bit 'wooly' for my liking.

It wasn't rolled out soon enough.

Lecture time was limited and | did struggle to fit everything around my day job.

The majority of users responded positively tothe keylj dzSa G A2y W5AR (KS 2yt AyS
F OKAS@S &2 dzNJAECSE NY Ay 3a F2Ff aKQ

Yes as it was set out in an easy to use format which was easy to access and update at all times.

| think it did, as | found it easy to used you could access the portfolio anywhere, At home, work or
college.

No, but my IT skills are all the richer!

At GC the responses were a little more complex:

Y did, however some more time in early sessions could have been spent with helping us thewmight
kind of stuff in iQ

Y4h a way. | did refer back to entries to see if | was devel6ping

Wo. It did however, allow me to record reflections, thoughts and ideas that | could reitiedgo allowed
me to developny thinkind

At STC there were only three respondents, perhaps not surprisingly those with a positive view.

Both GC and CoSC students reported improvements in their IT Skills (with some reservations),
although there were ongoing concerns about access, back-up and privacy. Most of those
students at GC and COSC who had not used social networking tools prior to their e-portfolio
experience had now begun to use these and, interestingly, the majority now stated that they had
been doing so to support their learning, rather than for purely social purposes.

TECHNOLOGY

This measure was intended to provide an overview of costs and usage of the technology.

Costs: Licensing, infrastructure, configuration, and maintenance costs were recorded. These
costs were generally low as much of the implementation was based around existing college VLE
infrastructures. GC incurred most of their costs in customising and configuring the tool, COSC in
purchase of PDAs whilst STC in general low.

Usage: Capturing data on usage proved problematical as it was not possible to implement a
common web statistics tool due to security restrictions in the individual institutions. Without this
consistency the data collected has limited application - much of it is approximated.

SERVICE
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This measure reported on the costs incurred in induction and training for teaching staff and
students.

In practice the teams found this data difficult to provide. Each group carried out a series of
inductions and staff training sessions that incurred widely varying costs, depending on who
delivered the training, how long for and to how many people. It proved difficult to provide
figures that would give a worthwhile comparison, again the data provided includes an element of
approximation. Additionally ongoing informal and on-demand training, which was substantial,
proved difficult to quantify and cost.

At course level internal training activities have not always been scrutinised for cost so it is not
surprising that the course teams found the metrics used in this measure difficult to apply.
However, when considering wider institutional implementation, these costs assume more
importance so it is unfortunate that the measure was unable to provide more valuable data that
might inform institutional-level implementation.

CAPABILITY

This measuNS 221 SR G 6KSGKSNI GKS {(22fa 6SNB WR2A
counting the number and range of participants and interactions and also considering the quality
of those interactions.

There were clear differences in the way staff had contributed to the journals: at CoSC the ratio of
learner to tutor postings was almost 1:1; at GC (based on actual reviewed postings, not
automatically recorded data) it was 8:1; at STC no tutor postings were reported (the reasons for
this are reviewed elsewhere).

There were NO mentor or employer contributions, indeed none were registered on the systems.
In an attempt to generate more data from these stakeholders a series of three face-to-face
stakeholder meetings were held. The outcomes of these meetings and the issues surrounding
stakeholder engagement are discussed in the following section.

It was intended that the quality of interactions should be captured as a series of regular brief
summaries by teaching staff. There was some confusion amongst the tutors about how this
aK2dz R 62N] FyR (KSe& F2dzyR Al AYLRaairof,sS 02
a) because they did not have time to undertake the analyses and b) because they did not know

[N

what they were looking for. By the end of the project, however, tutors had gained a clearer
understanding of the nature of student postings and were able to offer summative comments
about progress and improvement during implementation. Unfortunately there is no clear picture
of how this understanding was developed in practice.

REQUIREMENT

This measure is concerned with providing a comparative overview of the 3 target groups. This is
provided in Appendix 1: Partner College Project Outlines
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OVERALL COMMENT

The metrics used in this framework generated insufficient data on which to base a full
comparative study of the technologies in use. There was some confusion and inconsistency
between project teams about data collection methods and some colleagues felt that the tools
were more suited to larger scale projects with more focused objectives. Although data is partial
it has nevertheless helped to clarify emerging issues and is able to point to lessons that have
been learnt. These will be discussed below.

The project partners quickly realised that, given the range of variables involved and the
complexity of the learning situations, an objective comparison was not a practical, or ( at this
stage) a desirable goal. The project was not going to generate any quick answers to the many
guestions about the potential application of e-portfolios, (or even the basic question of what an
e-portfolio actually is) and thus over time both internal teams and external evaluators became
more interested in a more subjective, illuminative approach focussed on participant experience
and feelings.

All data collected, records of discussions and blogs, and other project information is presented in
the documentation section of the project website at http://comport.gateshead.ac.uk
(registration required)

WRule of ThumbClefinitions of good practice are discussed in the Conclusion
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OUTCOMES AND IMPACT

See Appendix 3 for Purpose-Process matrix and mini case studies.
COMPARING THE TECHNOLOGIES AND APPROACHES USED

For reasons already discussed the metrics framework was not able to help provide a full
comparison of the technologies and approaches being used. In any event, the early loss of the
Tyne Metropolitan project strand limited the comparisons that could be made, given that two of
the three remaining partners were using the Blackboard VLE as their core technology. We can,
however, compare the approaches each partner adopted to introduction and implementation as
there were clear differences in the way this was approached and in the outcomes they achieved.

CITY OF SUNDERLAND COLLEGE

Both in terms of efficiency and positive effect on learning the most successful implementation
was at CoSC. In the end review meetings the responses were in general very positive and the
majority of learners felt that it had enhanced their learning experience. For some the effect was
transformative. This may not be unusual in adult learners who recognise the power of new
learning to change their thinking, but the statements made by these students indicate that the e-
portfolio experience hasplayed an important supportive part in their development:

aL Sye2eSR AGY Al sFa | LXSIFadNB (G2 R2 FyR adAayvydz |
and motivated each other. | would love to kat'formy work team - would like allPDP assignments to be
St SOGNRYAODE

GLQY GKNAfESR 6A0GK Al YR LINRwdeRK2FSRODI l(2KHABGaa8ya

hyS addzRSy ( biftdn by tle et2 ZFNIOTS2A{GgiRers e tlirg to their employers
about introducing similar professional development systems within their own work situations:

GL ¢2dz R LINBFSNJ (12 GKS dza$S GKA&a G2 LI LISN othéaSR | YR
O2 dzNBE S d¢

éXwould love to havét for the workteamg 2 dz2f R € A1 S ff t5t FaaAdayyvySyda G2
Not all experiences were so positive. Confidence remained an issue for a minority of learners:
L RARYUG KI @S GAY-E§ WZRA @2 YyYINERSWDEI LGB NHzas as®R R2 Odzy S

It was also notable that, even with the extensive induction and on-going support provided, the
principal concerns voiced by students in the final reviews were mostly to do with complexity and
access issues, indicating that, for mature students learning in the workplace or at home, technical
concerns remain important.

LG YySSRSR adzllll2 NI dRi olb2 2AK210 yT XK@ g3 41@a RR2 AFSG Ayaz
1Yy26Ay3a K2g (G2 dzaS Al dé
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G+SNE O2YLIX AOFGSR yR (221 rdr&detuy hd goddSiéppoit But vlitddh I 2 A y 3
guide may have been usefuproblems using provided templates once we could use our own it was easier

X xtarted to feel confident by January time [but] complicated to learn how to give permissions and add
contSy (i ©¢

The majority of learners appear to have gone through a similar learning curve, in which
developing confidence plays a central part. Once this point is reached there is a powerful sense
of achievement, evidenced in many of the learner comments.

The success of the CoSC project is clearly based on careful planning and implementation, coupled

with extensive made-to-measure support. A consistent and individual approach to assessment
undoubtedly contributed to motivation and the requirement to contribute a minimum of six

reviews provided a clear and achievable target. The team also felt their choice of e-portfolio

system was important and they believe that it is essential to take the time to match the tools

with the needs of the learners and the programme. There has been a growing perception that no-
one-size-fits-all, i.e. there is no generic e-portfolio tool that will meet all needs, especially where

existing assessment requirements have to be accommodated. Whatever tools are chosen they

must be adaptable, not least so that students can personalise their e-portfolios and build them to

reflect their interests and concerns: the creative opportunities afforded by the ability to present

evidence in a range of media (especially video and photography) together in one place added

significant value for some students:

GLG ONRAAKG 2dzi (KS cONB Visiial Witfphotosc le3@ithg, Zoloarf@ls ¥RY @2 NK I &S
toOF NNBE (GKS FAtSa FyR O2dA R I 00S&aa Al FTNBY | yesKSNBE
& D 2 @yBu can link websitesand PBWNX 2 Ay (i LINBaSyidl GA2yaodé

But perhaps most valued was the (instant) communication the system afforded with their tutor
and this feedback and support was seen by many as central to their success:

GoL8 RARYUG Ffglea KFE@S G2 tudeakdtim and fié)icdid 8se th@ 3ISG 1
G0Ny St GAYS (2 R2 GKS 62N)] & Ayaidlyid FTSSRol Ol 41 &

GATESHEAD COLLEGE

The delayed start-up at GC meant that the project was always running to catch up. As the
statements below show, theoy' f A YS W[ S| NJY A ghBhncdd dzé |1RatnikgexpditntadK & Q
for the 45% who used it regularly, yet there is a feeling amongst all participants that the potential

for this target group remained un-fulfilled, especially with regard to sharing feelings and
reflections on work-place experience:

It's interesting how a new concept can cause confusion in even the most able students! | had an interesting
conversation with one our most active bloggers, who didn't really appreciate the difference between private
and public postings, in particular how the dialogues that might open up (and what they might get from
those) would be different. Although he doesn't care who sees it, at this stage of his understanding of
blogging it is entirely about HIS contributiemo-one seems to have yet appreciated the potential for
dialogue. With hindsight this is something we should perhaps havesteddied, perhaps by opening and
driving an initial discussion. (From the staff discussion forum)
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G¢KS NBFt SOUA D&t tiRes | waited KtheRs to@dsgdomnd$odne & they @idn a2 L FSt G |
isolated. / 2y & G NHzOGA PSS FSSRolF Ol FNRY LISSNE ¢+a NBIffte g
Interviews)

| asked for feedback from my peers regarding their thoughts on someydfleas and got a really poor
response. Either they were simply not using the system or were not intergstetbnt comment from the
end survey)

The lessons from the GC project are that

- systems/tools must be fully prepared and tested prior to implementation;
- staff must be fully trained in use;
- there must be agreement about the approach to implementation;

- the benefits and purposes of the system must be clearly explained to the learners.

Most importantly the tools have to be introduced when the learners need them, allowing some
time for familiarisation and addressing any IT skills issues. On this course students begin to work
on their PDPs after four or five weeks, so the system needed to be introduced within the first
month. As it was not available at that time the groups began work on the paper-based version.
When the e-portfolio was introduced it was still not fully tested, but could not be further
delayed. The ongoing problems led to a negative view among some learners who were becoming
concerned about the course workload and now saw this as an additional task.

GLYGNRRAzZOSR i o6NByYy3 GAYSY aperbased dyster & adithe NéleStRnicdza A y 3
GSNERAZ2Y 6l ayQli O2YLlzZ a2 NE. lapgracike tRishdanyt Deéydid the dldg, btk A OK  § 2
gAGK f Saa (OCommanhfiony IBtghiiesy)

More time required to use them. They should be introduced into the course early so that people are familiar
with them and what they are used for, not weeks into the course wheryeme is busy with assignments.
(Comment from End Survey. Punctuation added.)

Once this perception has taken hold it is difficult to overcome. Nevertheless, GC students did

report many positives. The value of reflective learning was well understood and, although some

felt a paper diary would suffice, most could see the advantages in an online journal:

LG gl & INBFGEG (AKBSRIERY [lyR BKA $oft Feliedd® thedmhBEdand K Q ® d
made you analyse quite quickly what was geod bad andwhats Sy i ¢ NPy I X dd feefhdgs & 2 dz I 2
crystalised there and you probably wrote about them morersgty than by going back, salid enjoy that

FALISOG 2F Alddég 6/ 2YYSYyd FTNRY LYGSNBASSO

GLG 61a 3INBLG (2 085 Fofi&2dA IEdyRAFE ®2A &N KKAdEBOG R
2dzali fSG GKS (K2dz3KG&a Ft26dé 6/ 2YYSyd FNRY LYydGdSNIBAS
Enabled me to record significant events in my teaching throughout the year. Enabled me to reflect on my
reactions to these events(Comment from &d Survey)

Where students had published entries to share with others some colleagues did read them, but
there was almost no dialogue or sharing of reflection. By the end of the course, however, many
had (belatedly) realised that this was where the real potential lay, but too late for the current
year:
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GL ol ayQid oN}@S Sy2daAkK G2 tSG 20KSNR NBKGABmment2 KSy 2 {
from Interview)

More comments from colleagues would be nice, @0 swap ideas etc. Having said thapeaking form
personal experience, care should be taken regarding any comments made, as the written word can be
interpreted in different ways, and this could lead to misunderstandin@mment from End Survey)

Tutor contributions might have encouraged more dialogue among peers, but they found it
difficult to respond regularly due to the very limited time they had available for this task. At CoSC
all tutorial contact took place online but the GC team still had regular F2F responsibilities and this
used up their timetabled hours. Online feedback relied largely on goodwill but, as the records of
tutor postings show, after an initial effort to enter into dialogue tutors realised how time
consuming the task was (as each post seemed to generate yet another response from the
student) and they could not maintain regular involvement.

CKSNB gl a | LISNOSLIA2Y FY2y3a a2vyS 2F GKS Y2NB
gl & wedad SEGNI 62N)1 QX (2 &a2YS SEGSYyd RdzLX AOF .
S

GL diyIRSRNEG KS LidzN1J32 84S odzi AGQa 2dzad Iy EGNI GKAy3

G2S HSNB G(2fR Fd GKS 0S3IAYyYA¥RA AIREEDI RRSER2YEHT OB Y RX
This view is by no means a surprise to tutors, who also recognise a possible solution:

AOWe shouldalso not forget the students' sensitivity to workloafinything perceived as extra work has to
have very strong benefits to outweigh the work involvd@the benefits may have been more obvious to
students if we had integrated theqortfolio work more ftjhtly into the programme gfrom the GC tutor
discussion forum)

At the end of the project period, despite some positive end review comments, both staff and
students said that they would approach the experience differently if starting again.

Many lessons were learnt, and perhaps these were lessons that had to be learnt the hard way,
given 0 KS  LJ- NJadk OfApteltioysiegp&ience in the application of these technologies.
Without this practical knowledge the team were unable, for example, to demonstraé the
potential benefits of the online PDP over the paper-based version - a key factor in selling the
technology to the target group.

The PDP was only one component of a busy WBL programme and the overall workload meant
that tutors were unable to devote the interest to the work that they would have wished. Had
they been able to give more time to it, to make it central to the operation of the course (as was
the case at CoSC) the immediate outcomes might have been more rewarding.

The GC experience confirmed the CoSC view concerning the need to fit the e-portfolio to the

needs of the learners and programme. Knowing what we know now ePET could easily be

adapted to overcome all the problems met during the pilot. From this year, however, all trainee

and qualified teachers will be requiredtouse i KS Ly & (A (i dz2 § f RELEIQWSHUENY A y 3 Q:
maintain records of their professional development activity and the PGCE course has already

begun work with this technology.
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aAIKG 2 dzNI (plojpcHeSparienteNiPeguirdfdlips, albeit imperfect, help them engage
effectively with the REfLECT PDP? Members of the group were interviewed six months after the
end of the ComPort project and there was a strong feeling that the experience HAD been positive
and they were able to engage more effectively with the reflective tools in REfLECT.

SOUTH TYNESIDE COLLEGE

The outcome of the approach adopted at STC reinforces the view that support and commitment
0 W a\dfZ&dm staff is vital for success. The early loss of the internal co-ordinator, who had
provided the initial strategic direction, was a problem that, given the busy workloads of others
involved in the project team, was difficult to overcome. On the curriculum side no-one was
available to take a long-term strategic lead on a component of the course which would not be an
assessment priority.

Training and practice-blogging went according to plan, with substantial support from the college
IT team. This was not a major task as only the online journal tools were being used and the group
were by now familiarwitK G KS . f 1 01 02FNR SY@ANRYYSyio
08 LINPOGARAY3I | OlFakK AyOSydGA@S T2N woSali
interested, it certainly had the desired effect for some learners, as this reflective posting shows:

tKS Y
of 23Q

My academic studies so far have been excellent in their theoretical knowledge, however the practical
application of the knowledge gained has been seriously lacking. This means we can work out the rate of
heat transfer in a shell and tube heat exchanger, but not actually know what one looks like, or how it

operates in real life.

Senior staff were already looking ahead, with a growingA Y 1 SNB a i Ay dzi A woik
as an exemplar for future students, to help embed the PDP concept more deeply, and also as a

iKS Oc

YSIya 2F AKINAY3I FyR dzyNI} #StfAy3 (KS K2L18a FyR

to sea. A glance at the sample postings below show the potential for this.

Given the problems with online access at sea much was expected from the Blackboard
. I O] LI-d but in theRekent, as described above, this product was not available to the
team. Some students found this to be a minor problem as these sample postings show:

| would hae entered an entry before now but i have been at sea for the past 4 weeks. as i do 4 weeks on
and about 2 weeks off. while onboard my first vessel i did not have access to the internet so therefore i have

kept a log/journal of reflections which i will emtepon arriving home which is what is going to follow.

| have just got my first shore leave sinceijggnmy ship, | am writing this from an internet cafe, since there

is no way to access the internet from on board shé, at least for noship bisinessanyway. After | joined

in Abu Dhabi, we sailed to kuwait, Saiédabia and finally into Dubai to dry dock. This was a fantastic, if

increadably tiring 11 days, with everything being taken apart and repaieéatdomy eyes. This gave me an

excellent lookrito the practical side of all the theory which we had been tought, working 14 hour days gave
no time for shore leave, or anything else really. Since drydock we went to Iran for bunkering, which was also
an interesting experience then we sailed for Paramaguballest to pick up a cargo of chicken for the gulf

ports. Couple of storms dhe west coast of south africa, thankfully not sea sick, but the other cadet was.
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It had been hoped that it might be possible to maintain contact with learners on placement to

provide support that had not been previously available, but there was no-one available to

monitor to learner posts. It is a long placement, during which the students are completely under

the control of their employers. Possibly the assumption that it is desirable to maintain contact

with learners on extended placement was incorrect: the project leader came to feel that ,as the
placementwassolongl YR &2 WAYYSNBEAOSQ 6APSd || @GFNASR RS
of all kinds - cognitive, affective and psycho-motor - at every turn), that the learners should in

AAYLX S GSNya w32 2FF yR 3S0G 2y gA0GK A0Qo

5dzZNAy3d GKAA LISNA2R GKSe woStz2y3aQ G2 GKS &KAL
development. Examples from the journals illustrate this:

Duing the week | witnessed a few cargo calls where we had to start another generator and the bow
thrusters. Although | was mainly watching | still found it very interesting as it is done differently from the
last ship | was on. | am starting to get on weith the crew and seem to be getting along just nicely.

During the week | have carried out a session of cleaning everyday which | honestly have not minded doing
as its part of the job and | am getting paid for it aft@lt. | have traced the sewage and rigération
systems out and have got it signed off in my portfolio. Towards the end of the week the weather has turned
quite bad and gave me a couple of sleepless nights which made me feel ill the next day but I just got on with
AGZ AdG RARY Dd thetbadiwe&Hed ndt 3 dt ob wialkwas able to be done and | was given
Monday afternoon off which | used to get some sleep which helped. Its all part of the job and | was still
enjoying life

Once the last three days aved the real work beganwas taught how to sbp and start the main engines, |
then was told to do it. t8pping and starting the main engisewas pretty straight forward. understand
how to do it and did itvith only one slight problem. kén it came to stopping the starboard main ergyin
the control wheel was very hard to turn to stop and on the first gacidently pushedob hard and it went
straight to prime sd had to go round againrad try it again and thankfully | managed to succeduk port
main engine stopped amstarted without any problems. All in all this experée was really good dgjot to
grips with the main engineswas also instructed to clean the fuel oil purifier, this wasn't complicated but it
was very messy antigot absolutely covered in diesdldidn't mind though as its all in the fun of it.
(capitalisation added)

It might be useful for trainees to communicate with peers to share their experiences but perhaps
less important to communicate with their tutor, whose role would instead be to help the learner
unpack their experiences when they return, after they have had time to reflect on them. At the
time of writing the future role of the tutor during placement is still under discussion.

Ultimately the limited response from learners (quantity, not quality!) reflected the nature of the
placement rather than problems with the approach: online access and access to computer
equipment was limited, both at sea and in port. As the PDP is not directly assessed at this stage it
is not surprising that the majority of students chose not to make the effort to upload their work
to the online system.
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WEB 2.0 STRAND

The records of the interviews conducted with staff from three Foundation Degrees in Music
Practice/Technology can be found on pages 32-43 of the final Independent Evaluation Report at;

It had been hoped to find evidence of the application of web 2.0 technologies to support informal
learning, driven by the students themselves, which might then be used to inform the main study.
It transpired that, although these tools were used, My Spaceand Facebookin particular, their
application for learning was currently limited and appeared to be still in the early stages of
development.

The work was therefore of very limited application to the main project, although the interviewers
discovered three interesting, but very different, approaches:

At South Tyneside College the Blackboard VLE was used to share work and ideas, and substantial
technical support had been made available to achieve this. The process was kept very much in-
house ¢ staff do not wish to make use of social networking sites, because of concerns about the
other material that opens the door to. The care of students comes first, especially with a typical
younger profile. This approach is college driven and controlled although students are encouraged
to develop their online areas in a personal way.

At City of Sunderland College students (a more mature profile here) are encouraged to make
SEGSyaArdsS dzaS 2F aé& { LI OS | a GKS Ley2RIABNBNEYE2d 21y
the course itself plays no part in this vocational learning activity and does not assess it.

At Gateshead College students are taught how to make their own e-portfolios, using iWEB
software on Apple Mac computers. This becomes the basis for their final presentation of work ¢
music, scores, text, video etc - for assessment. The approach has been very successful: iWEB is
not difficult to use and additional support is available from the e-learning team to ensure there
are no technical barriers, students are motivated by the flexibility of the presentation methods
and see the production task as very relevant to their vocational training. The e-portfolios have
now completely replaced the earlier A3 print-based presentation folders, which were
impressively academic, but limited in the evidence they could present.
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CONCLUSIONS & RECOMMENDATIONS

¢19 /h[[9DBNEEQ 9-t 9wl

Each partner completed a project which has informed their understanding of e-portfolios and
helped their institutions make decisions about future development:

At COSC the team came to their own conclusion (influenced by ComPort work) that no single e-
portfolio tool could meet all needs. They are continuing to use the system with the target course
and as a result of their experience on this project are extending e-portfolio development to other
WBL H.E. provision, choosing methodologies and approaches that best meet employer needs or
the needs of particular age, for example using wikis and blogs to provide reflective and shared
learning opportunities for a group of power management trainees whose training is completely
work-based.

Influenced by their ComPort experiences, GC have created institutional guidelines (available on
the project website) for the use of e-portfolios to support learning. Rather than mandating one
tool, the College encourages a flexible approach, with a generic set of tools provided through the
VLE or externally (e.g. a blogging tool, wikis etc..) for selection and use by course teams. On the
Cert EJ/PGCE target course, use of the REfLECT tool is being adopted to tie in with developments
in the education sector generally and there is some evidence that the ePET experience has had
positive benefits for learners, who in recent interviews look back positively on their experience
which has given them a better understanding of reflective learning and the ability to engage
effectively with the REfLECT e-portfolio.

THE METRICS FRAMEWORK.

The metrics used in the framework did not generate sufficient data on which to base a
comprehensive comparative study. Between the project teams there was a lack of common
agreement on what was to be collected, how and, in some cases, why. Some colleagues felt that
several of the metrics were more suited to larger scale projects with more focused objectives.

In a study of this size the metrics framework has demonstrated limitations, but in a larger study,
with consistent and agreed SMART objectives data collection among participants it would fare
much better. Although data is partial it has nevertheless helped to clarify emerging issues and is
able to point to lessons that have been learnt.

CHOOSING AND IMPLEMENTING EPORTFOLIO TECHNOLOGIES

The importance of careful planning & introduction has been clearly demonstrated, particularly
with regard to when and how we introduce students to the technology. A comparison of the
CoSC and GC experiences suggests that successful implementation is dependent on the
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technology being in place, tested, and integrated with existing systems and the rest of the
educational experience before deployment with students. Staff should be fully conversant with
tools and their application, able to provide a clear demonstration of purpose and have agreed
their roles and responsibilities. These NB 06 A 3 Wl a1 aQ -portiulio FyskeMsand

GAYS

C

GKS LINB2SO0 (SFYaQ @HoSdnotheXonsitdddasl A FNIESHEY S @x 2y

32 Q :ifitdkes fime to get technology and staff support to the required standard, which points
to a phased, perhaps iterative, implementation strategy.

The comparisons have also demonstrated the importance of the technology being fit for purpose.
The tools must be matched to the needs of all participants, be usable - even CoSC had some users
who found it all too complicated ¢ and adaptable. Both CoSC and GC needed to adapt their
templates in response to learner feedback and CoSC also needed further adaptability to allow
students the opportunity to personalize and be creative with their portfolios. For tutors too
customisation is an important issue, as this discussion for the GC discussion forum demonstrates:

AR- The issue of customisation emerging here is interesting. In an ideal system, do we need customisation

for the college as a whole, custisation by course or customisation by individual learnperhaps all

three? In parallel with this, when you increase customisation in a system, do you also increase staff/student

workload and course planning time?

JAS | think customisation isssental from the tutor's point of view relating to curriculum designing. I think
it is preferred for the learners, bssentialif we want to encourage ownership of their learning and

development of their IT skills

A final point of discussion was the choice between paper-based and e-systems, neatly put by one

colleague: ! f 0 SNY I ( Aiagd HAVR to loffel 38rNsthing paper doesn't if we want

a0dzRSy G a Upbrcosgh that disia&idvhdwvés easy to make, by virtue of the distance
nature of the course: the e-portfolio tools allowed students flexibility in when and where they
engaged with the task and encouraged the use of audio visual media to record their evidence. At
GC, where students attended weekly, there was less reason to use the online tools while they
were mainly concerned with recording and reflecting on their own experiences for their own
benefit ¢ as some said a diary would do the job. Had they been aware of the potential for
collaboration with others in this task, or had there been a greater demand to collate evidence in
digita media then the choice might have been different. Similarly at STC. once the notion that
staff could keep in contact with students at sea was discounted, the online tools were mainly
used for collecting evidence that had already been written, offline, in paper form. If evidence in
electronic form was needed, or the students chose to share their ongoing experience with their
peers then there might be a clearer role of the e-portfolio.
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EMERGING ISSUES / IMPLICATIONS FOR THE FUTURE

A number of issues have emerged as important during the project.

1. STAFF BUY-IN

Staff commitment is a key requirement of a successful implementation but a range of factors can

undermine this. F.E. staff workloads are heavy and based on traditional, face-to-F I 0SS y20A2ya 2F W
GAYSQo® ¢ KS O 2gatningdie noRs eddilyyquRitifie@ FoweSer, and in a system where

contact time is closely managed teaching staff can end up providing online feedback and support in their

own time. As a result the system comes to depend too much goodwill. Somere-RSFAY A G A2y 2F W02y
GAYSQ Aa NBIdZANBRY o6dzi (2 RIFIGS GKSNB KFER 0SSy tAdGt

Staff also need to handle the workload carefully by setting ground rules for feedback, and managing
learner expectations. Some students on these courses had higher expectations of online tutor interaction
than others, and some were unrealistic. Effective management is difficult to achieve without experience
of e-portfolio support ¢ perhaps another lesson that must be learnt the hard way?

Some staff may not be positive about the technology. This could be because they: lack skills or knowledge;
feel that they are losing ownership of the learning situation; lack time to achieve the standards they want
to set; or do not want to move out of their comfort zone to accommodate new ways of working. These
issues can be overcome, e.g. with proper training and a clear understanding of the benefits afforded, and
they should not be ignored.

2. ENGAGING LEARNERS AND SUPPORTING THEM IN THE WORK-PLACE

A significant proportion of work-based learners at this level have limited academic experience and lack
confidence. In addition the idea of reflective practice in work-based learning is new to many students and
the value may not be immediately apparent. As with all learning sensitive individual feedback and support
are vital ¢ CoSC students for example valued their on-demand tutor support highly and identified that as a
key factor in their achievement. Setting minimum requirements for contributions, e.g. x blogs per semester
as at CoSC, ensures some engagement and also provides a challenge that also engages learners, provided
that the level is appropriately set.

The need for timely and good quality technical support is obvious, as is access to online resources (at GC

the evening closure of the computer resource area an hour before the class finished had a negative effect

on the commitment of those students who wanted to complete their reflective journals at the end of an
SPSyAy3aQa addzRe 0@ Le {{Affa tS@Sta GFrNeB Ay Fftt Ofl
technical blog at CoSC encouraged students to share their lack of knowledge and ultimately work more

independently, supporting each other.

o twh. [ 9adMUCWWIDHOIECHNOLOGY AS WITH REFLECTION ITSELF

At each college, but especially at GC, it was apparent that some students found it much easier to undertake
critical self-reflection than others: whilst some immediately began to write extensive and thoughtful
entries, others were perfunctory and factual. The ability to reflect should not be taken for granted and
opportunities for practice and development are needed. The month long practice period at CoSC and the
WiSOKYAOLFt o6f23Q SyO02dzN» 3SR £ SFENYSNaR (2 RS@St2L) (KS
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Entering into dialogue with others would help to develop these skills but, as evidence from their
comments show, a significant number of students expressed concerns about privacy and an initial
reluctance to collaborate. This too is something that needs to be encouraged, with tutors perhaps
modeling their own approaches?

4. ENGAGING EMPLOYERS AND MENTORS

The difficulties in engaging employers and mentors in the online process have been noted above and are
discussed more fully in the Implementation case studies (http://comport.gateshead.ac.uk). Employers

were not actively engaged in these programmes anyway, sowe O2 dzf Ry Qi SELISOG (KS& 62 d
the technology.

There was particular concern among learners (at each college) that criticisms they made about their

employment in their journals might be held against them by their employers. For this reason some

ISFNYSNBR adFrdSR I NBfdzOlGlIyOS (G2 akKFKNB GKSANI 2yfAyS

manager was also usually their mentor. In this instance there seemed to be no conflict of interest, but also
no desire to interact through the online system, as face Cto-face was easier to manage.

It appeared that the trainee-mentor relationship lent itself more to face-to-face, workplace contact than
online. The role of mentors in teacher training is growing however and there is potential for them to
reduce tutor workloads. If their involvement becomes more formalised there may be greater use for
online interaction to provide records of engagement.

The impact of this project on practice in engagement has effectively been nil, but it has highlighted an
existing issue that will now be addressed.

5. SUSTAINABILITY.

At both CoSC and GC the work done for this project is already being further developed. This is described
dzy RSNJ We¢ KS / 2f f S 3 Susdinabfiti ik ISaNgtsny iGus, BUE at thiS doidt dath colleges
are hopeful that the pilot projects are the start of longer term development. At STC the future direction of
e-portfolio use, with the target course and more widely is still being discussed and immediate development
is uncertain.

Ww! [ 9 h C DEFINITIQNS QF GOOD PRACTICE.

In the course of this project the partners have come to realise that they are still in the early
stages of e-portfolio development and do not feel that they can confidently define good practice.
However the lessons learnt so far may help others in their initial choice and implementation of e-
portfolio systems. Any new implementation should consider the following:

IT IS IMPORTANT TO MATCH THE APPROPRIATE TOOL TO EACH LEARNING PROGRAMME
(NO ONE SIZE FITS ALL)

These projects discovered that generic portfolio designs used needed substantial customisation
before they would meet the quite specific demands of courses at this level. The experience of all
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three projects is that the choice of portfolio must be carefully matched to course requirements:
CoSC felt they got this right, but are planning different approaches with other courses; GC found
that they had not considered the importance of matching tools and needs sufficiently, and the
project was less successful as a result; STC have yet to find a way of addressing the access
problems of students at sea.

{GdRSYyGa 6SNB Ffa2 6FNE 2T T dzy Complidtodvedsee f & (0 KS,
by some, as a barrier to engagement ¢W{ SSLJ A (G & Ah¥mhkinBhere. O2dzf R 6 S

ITISVITALTOENSURE{ ¢! CC & . | Lbé¢

5

Members of staff who are required to facilitate use of an e-Portfolio system must be given
sufficient opportunity to familiarise themselves with the technology and to plan how it can be
best incorporated, introduced and supported for their particular learning programme and group.
They also need to recognise the potential for individual and collaborative learning, so that they
Oy SyO02dzN} 38 FyR &dzLJLI2 NI GKS fSIFNYSNRaE 22dz2Ny S

¢ KS (dzii 2 NDad cGmmitnkenizéai be &nderntingd by excessive workloads: problems
FNRdzy R WO2y ik Ohf K2d2NEQ NBYFAY F LI NI A Odzt | NJ O2y

THE TIMING OF THE INTRODUCTION OF THE EPORTFOLIO MUST BE CAREFULLY
CONSIDERED.

The timing of introduction to the e-Portfolio system proved to be significant. Mid-way through
the first term of the academic year was regarded by most GC learners as too late into the learning
programme; most CoSC students were already becoming confident users before they began work
on the assessed course components. The experience of both groups was that time to practice
with technology and systems - to explore and make mistakes - is essential, for confidence
building particularly: it was notable that few CoSC students saw technical problems as
insurmountable or de-motivating.

There is undoubtedly a learning curve which takes time to negotiate before the potential e.g. for
collaborative reflection, begins to be realised. How participants are supported through that stage
is a key factor in successful implementation (see below).

IDENTIFY STRATEGIES TO ENGAGE AND SUPPORT LEARNERS ON-LINE

Support and feedback for learners is a vital catalyst for learner engagement and commitment to
using the ePortfolio. Thought needs to be given to the pattern and availability of both technical
and practical support throughout the programme. This may require front-loading support costs,
which can be substantial. The aim should be to develop peer support, which seems to be
effective with first-line problems. This will also encourage students to take ownership of the
system, a crucial factor in engaging their long-term interest.
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THE ABILITY OR READINESS OF LEARNERS TO ENGAGE IN CRITICAL REFLECTION SHOULD
NOT BE ASSUMED.

Some of the difficulties engaging students in reflective learning, at GC and STC especially, resulted
from their problems with reflection itself rather than with use of the technology. Some learners,
even at H.E. level, find reflection difficult and may be inhibited about recording/sharing their
thoughts. Critical reflection is a skill, which needs to be developed. Learners may have inhibitions
about recording their reflections in any format, whether paper based or e-Portfolio. The impact
of these inhibitions may be reduced with support and feedback from tutors. Encouraging
dialogue and collaboration can improve the quality of reflection.
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APPENDICES

APPENDIX 1 ¢ PARTNER COLLEGE PROJECT OUTLINES

This appendix provides partner college project outlines. Each outline comprises the following sections:
e  Course Profile
e E-Portfolio/Professional Development Planning System

e Project Team

Partner college profiles are available for:
e Gateshead College
e South Tyneside College

e  City of Sunderland College (course profile section only)
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Gateshead College: Course Profile

College delivering programme:

Full title of programme:

Accrediting Institution:

Brief description of course content:

Total number of learners studying on
programme:

Of these, indicate the number of learners
participating in ComPort project:
Duration of Programme:

Course Leader Name:

Other Members of Staff delivering on
programme:

Normal pattern of attendance at taught
sessions :

Duration of each session:

Indicate any substantial periods away
from teaching staff contact

And the nature of support (if any)
previously provided.

Indicate typical Employers and job roles
of part-time/placement learners:

Typical progression routes for learners:
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Gateshead College

Post Graduate Certificate in Education

University of Sunderland

Document title: COMPORT Final Report

Initial teacher training for post-compulsory sector

58

58 - 37 year 1/ 21 year 2. Depending on take-up the focus
may be on yr 1 learners.

2 yrs

Julie-Ann Stobo

Phil Robinson, Gillian Forrester, Andrew Robson

Weekly (34 weeks P.A.)

4hrs

All learners undertake teaching practice throughout the
course. Yr min 60hrs, Yr 2 min. 90hrs.

Support to date has been through direct observation by tutor
and mentor (4 in total) and F2F tutorial meetings with Tutor
and mentor. These will continue.

F.E. colleges, secondary schools (sixth form only), Public and
Private training providers (e.g. NHS, Police)

Learners are employed as teachers or trainers.

Part-time and full-time teaching, lecturing and training
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Gateshead College: Course Profile Contd.

In what context are e-Portfolio /PDP Used to support development of Professional Development
systems expected to be used in the File which is assessed as part the following modules:
course?

YEAR 1- Practical Teaching & Professional Development 1 & 2
(e.g. modules(s) supported, whether (EPF131 and EPF133)
FaaSaaSR 2N yz20z

YEAR 2 - Advancing Practical Teaching & Professional
Development 3 (EPF219/306)

The file consists of: Log of teaching - Personal learning Plan -
Tutorial Review/Action Plan - Learning Autobiography
(Individual Journal/Diary).

Currently a paper-based version of these components is used.

What are the expected Benefits Learners: encourage reflection and discussion, track
progress, transfer experience of e-Portfolio systems to own

-To |earners, practice_

- To employers, Employers: Experience as a reflective practitioner will be

embedded in professional practice
- To tutors,

Tutors: encourage reflection & discussion, track progress

Gateshead College: E-Portfolio/Professional Development Planning System
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What e-portfolio tools are you planning
to use?

Will these involve in-house development
work (design/ customisation)?

Will they be used in conjunction with any
other evidence collection process? (e.g.
paper-based)

How/where will the e-Portfolio/PDP
tool(s) be accessed

What training is needed/planned to make
use of the tools

- For tutors

- For learners

Do you foresee any technical issues in
deploying the chosen tools?

Gateshead College: Project team

Name

Andrew Robson

ePET (Newcastle University EPICS project)

Basic ePET configuration will need to be customized (with
addition of forms) to fulfill the same functions as existing
paper-0  aSR &ae&aidsSvyo hiKSNJI ¥Fdzy
being further developed by Newcastle Univ. as part of EPICS 2
project. These may or may not prove useful to this project.

It is not yet clear how effective the on-line forms functions will
be therefore those parts of the paper-based system will be
available as an alternative for the immediate future..

Internet access anywhere, anytime.

Course team or learners have very limited experience of e-
Portfolio systems and none of ePET. Training is required in
use of system and the educational rationale for e-portfolios
must be presented. Some learners will need additional IT
Skills support - this is already provided as part of the course.

The system is hosted by Newcastle University who will provide
technical support. No other systems are involved.

Role

Internal Advisor

Julie-Ann Stobo

Project Leader, Lecturer

Phil Robinson

Lecturer

Alastair Graham

Technical Support

Gillian Forrester

HOD, Lecturer
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South Tyneside College: Course Profile

College delivering programme:

Full title of programme:

Accrediting Institution:

Brief description of course content:

Total number of learners studying on
programme:

Of these, indicate the number of learners
participating in ComPort project:
Duration of Programme:

(e.g. 1 academic year)

Course Leader Name:

Other Members of Staff delivering on
programme:

Normal pattern of attendance at taught
sessions:

Duration of each delivered session:

Indicate any substantial periods away
from teaching staff contact

And the nature of support (if any)
previously provided.

Indicate typical Employers and job roles

of part-time/placement learners:

Typical progression routes for learners:
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South Tyneside College

Foundation Degree in Marine Engineering

Northumbria University

Mathematic and engineering based subject combined with
work based learning in practical environment

17

17

3 years

Harry Crompton

T Torbett, S Kouache, D Cowey, | Brown, R Jordan, K Corner, F
Davidson, G, Boyd

Daily

Approx 4 hours per day 5 days a week.

One period of 19 weeks and one period of 40 weeks over the
duration of programme

Support via email, blog section of blackboard

Marine Industry

Full degree

Class 2 and Class one certificate of competency in Marine
Engineering
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South Tyneside College: Course Profile Contd.

In what context are e-Portfolio /PDP BXSiEAZ=RI1]aE]
systems expected to be used in the
course?

(e.g. modules(s) supported, whether
FaaSaaSR 2N y2d4x S

What are the expected Benefits Instant communication and support for the students while

they are away at sea.
- To learners,

- To employers,

- To tutors
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South Tyneside College: E-Portfolio/Professional Development Planning System

What e-portfolio tools are you planning
to use?

Will these involve in-house development

work (design/ customisation)?

Will they be used in conjunction with any
other evidence collection process? (e.g.
paper-based)

How/where will the e-Portfolio/PDP
tool(s) be accessed?

What training is needed/planned to make
use of the tools

- For tutors

- For learners

Do you foresee any technical issues in
deploying the chosen tools?

Learning Object Campus LX

Blackboard Academic Suite

None

In-house development achieve tracking system

(Excel tool)

Via Internet and facilities provided at college

1 hour induction session for the learners and tutor on the use

of the reflective journals.

None at this time
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City of Sunderland College : Course Profile

College delivering programme:

Accrediting Institution:

Full title of programme:

Brief description of course content:

Total number of learners studying on
proramme:

Of these, indicate the number of learners
participating in ComPort project:

Duration of Programme:

(e.g. 1 academic year)

Course Leader Name:

Other Members of Staff delivering on
programme:

Normal pattern of attendance at taught
sessions:

(e.g. fortnightly sessions)
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City of Sunderland College

University of Sunderland

Foundation Degree in Service Management

The programme is aimed at practicing managers in the
service industry. It provides a comprehensive range of
subject study to equip practitioners with the knowledge and
skill they need to be effective in modern day management
role. It includes modules on management and leadership,
operations management, service marketing and personal
development planning. It is this last module in which e-
portfolios will be used this academic year to plan and
administer personal development activities.

34 second year students. (in three groups)

All the 34 second year students. First year students on this
course will not be taking part in this project.

2 academic years. The students taking part in the project are
in their second year of academic study on this course.

Course Leader: Rob Whitton

PDP Module Leader: Richard Hodgson

Philip Dodds

Jeanette Davies

There are two types of attendance for the three groups
involved.

e  One group will attend once a week on a Tuesday
evening for 30 weeks

e Two groups will attend for two full days (9am ¢
5pm) each month for nine months

e  One and half hours per week for the Tuesday
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Duration of each delivered session: evening group

(e.g. 3 hours) e  Four hours per week for the two groups attending
once a month

Indicate any substantial periods away The monthly groups only attend once a month. E-mail and
from teaching staff contact telephone support is provided by the tutor on a distance

learning basis during the three weeks of non-formal

(e.g. time away at sea for Marine attendance.

students)

[ao o i {=R =R RY o] (o1 N el o] SN I A LIS INI-IM Two groups are from the education sector. The students on
learners and type of employer: this stream are either school bursars and school business
managers or administration managers.

(e.g. IT trainers working for SMEs,

counselors working with young children, The third group is a generic group and includes managers
administrators working ¥ 2 NJ [ 9! from the contact centre industry, the health care sector and
the marketing and sales sector.

Typical progression routes for learners: Top-up degree programmes at the University of Sunderland.
These take one more academic year of study following the
completion of the foundation degree. The two current top-up
degrees on offer are in professional practice and in
management practice

How are e-Portfolio/PDP expected to be For the second year of the personal development planning
used in the course? unit. The students are required to keep an assessed portfolio
which will be in e-portfolio format.

The portfolio will be kept for the full academic year during

(e.g. which unit(s) it supports, whether
SaaSR 2Nl y243x S

the second year of study. The students completed a similar
unit of personal development during the first year of the
course. This was a paper based portfolio. Therefore, the
evaluation of the project will be enhanced, as the students
and tutors will be able to compare and contrast the two
portfolio methods.
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APPENDIX 2: BASELINE AND END SURVEY QUESTIONS

Delivery via VLE Survey tools.

BASELINE SURVEY - LEARNERS
e-Portfolio and PDP
1. What is your current conception of electronic Portfolios/Professional development

planning? (what is it? what is it for?) (Short Answer)

2. How do you think the e-Portfolio/PDP process can help you achieve your learning goals?
(Short Answer)

3. Have you had any experience of using Portfolios or personal development plans (PDP) to
support your learning in a course of study? (Yes/no)
BRANCH: YES continue, NO go to Q4

1) Was this paper-based or online? Paper/online/both

2) |If paper based -
Did you find it helped your learning? Scale 1> 5 (not at all > helped a lot)?
In what ways? Short Answer

3) If online -
Did you find it helped your learning? Scale 1> 5 (not at all > helped a lot)?
In what ways? Short Answer

4. How regularly do you think that you will use the e-Portfolio/PDP system? Choice:
daily, every few days, weekly, fortnightly,

5. Do you have any concerns about using electronic portfolios/PDPs which lead you to think
they might not be successful for you? e.qg. lack of confidence in IT or writing skills, limited
access to online resources, concern that others may see your work. (Short answer)

Using Personal Journals and Blogs

6. Which of the following online communication tools have you used (for any purpose) (tick)?

e Emalil

e Chatroom

e Blogs,

e  WIKI,

e Moderated discussion lists,

e | havenét used any online communication tool

7. Do you use any of these tools (tick):

Bebo,
Facebook,
mySpace,

other

none (go to Q4)

8. Ifyesi what do you use them for?

socialising,

supporting learning

sharing ideas and opinions,
record details of experiences,
other
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e COMMENTEé

9. Have you made use of webblogs or online personal journals to aid in your study/work
before? (Yes /No)

10. Personal Journals and blogs may be used to express opinions and personal thinking - how
do you feel about doing this? Scale 1> 5 (Not at all happy>very happy))

1. How interested would you be i nabautdheidléeamigg ot her st L
experiences? Scale: 1>4 not at all, slightly, fairly, very interested,

12. The writer of a personal journal has some control over who may read it. Who of these
would you grant access to? (Tick all that apply)

e Personal Tutor

e Other teaching staff

e Mentor

e Selected Student colleagues

e Employers

BASELINE SURVEY ¢ OTHERS

Format to be decided i probably Verbal Interview (telephone or F2F)

Questions for TUTORS:
1. What is your current conception of electronic Portfolios/Professional development
planning? (what is it? what is it for?) (Short Answer)

2. How do you think the e-Portfolio/PDP process can help the learner achieve their learning
goals? (Short Answer)

3. Do you expect that use of the e-Portfolio/PDP tool might make course management any
easier? In what ways? (Short Answer)

Questions for PARTNERS/STAKEHOLDERS:

1. as above

2. as above

Questions for Mentors:

1. as above
2. as above

3. How do you see electronic Portfolios/Professional development planning supporting your
work with learners?  (Short Answer)

Questions for Employers:

1. as above
2. as above

3. How do you see electronic Portfolios/Professional development planning contributing to
the development of the skills and knowledge that you require in the workplace?? (Short
Answer)
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END SURVEY QUESTIONS: LEARNERS ONLY

e-Portfolio and PDP

1.

During the current year did you use the e-Portfolio/PDP system to aid in your study/work?

(Yes /No)

If yes: How regularly did you use the e-Portfolio/PDP system? Choice: daily, every few

days, weekly, fortnightly, donét
i f No: why di (Ghodanswerd (goto@9% it ?

Did it help you achieve your learning goals? (Short Answer)

know (go

If you had any initial concerns about using electronic portfolios/PDPs e.g. lack of
confidence in IT or writing skills, limited access to online resources, concern that others

may see your work did you find these were borne out? (Short answer)

Since using the tool have you identified any other concerns or issues? Yes No/ Please

comment

Using Personal Journals and Blogs

7. Which of the following online communication tools have you used for the first time since

8.

the start of this academic year (tick)?

Email

Chatroom

Blogs,

WIKI ,

Moderated discussion lists,

Bebo,
Facebook,
mySpace,
other
none

What did you use them for (tick all that apply)?

socialising,

supporting learning

sharing ideas and opinions,
record details of experiences,
other

COMMENT é

I havendt used any online communication

9. How did you find the process of reflecting in an online journal in comparison with a paper-

10.

based diary? (choice)

Accessibility:  better worse just the same
Engagement: better worse justthe same
Use: better worse just the same

Did you use your Personal Journal/ blog to express opinions and personal
thoughts/feelings? Yes/no
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11. Did you

read or

Yes/ No +comment

12. Who did you allow to read your Journal/blog? (Tick all that apply)

end
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Other teaching staff

Mentor

Selected Student colleagues

employers
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Project Acronym: COMPORT Version: Final

APPENDIX 3: PROCESS-PURPOSE MATRIX AND MINI CASE STUDIES

Contact: Phil Robinson

Date: 27" March 2009

APPENDIX 3.1: PURPOSE-PROCESS MATRIX

Purpose/ e-portfolio Information capture Information Planning Reflection Feedback Collaboration Presentation Technical
Process retrieval requirements

Context

Personal  Development

Planning / Continuing
Professional Development

Transition / Application

Work Based Learning/

Employment

Evidence from CoSC and GC
projects of Reflective Journals
used to record learning
experiences in the workplace.
CoSC also includes use of PDAs
(photo/video/audio) to record
experience

Evidence from all three
project strands can be
found in the final report and
in raw data on the project
website at
http://comport.gateshead.a
c.uk

Assessment

Life-long learning

Technical progress
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APPENDIX 3.2: MINI CASE STUDY 1

USING E-PORTFOLIOS WITH WORK-BASED LEARNERS TO SUPPORT PERSONALISED
LEARNING AND PROFESSIONAL DEVELOPMENT. 1: CITY OF SUNDERLAND COLLEGE.

Author:Phil Robinson COMPORT Project Manager, Gateshead College

Processes involvednformation Capture and Reflection in the context of work based learning.
As these processes were undertaken within a Professional Development Planning module the
PDP process is also addressed.

Benefitss9 Y KI Yy OAyYy 3 T SEAOAfAGE F2N £ S} NY SNBR X { dzLdLi2 |
retaining learners, Enhancing excellence in teaching and learning, Improving efficiency of
institutional processes, Developing institutional e-maturity.

BackgroundThe ComPort project (March 2007- March 2009) aimed to compare and contrast e-
portfolio technologies and approaches to implementation by piloting the introduction of three
different e-portfolio technologies with three different target groups of H.E. work-based learners.
The target course for the City of Sunderland College (CoSC) strand was the Foundation Degree in
Service Management, with 38 students, all in employment.

The caseThe CoSC sub-project employed the Blackboard VLE with additional HTML templates to
facilitate online Professional Development Planning and reflective learning for students based
largely in the work-place. Each student was also given a PDA device to provide further options
for recording and communicating evidence of professional development and learning.

The level of IT confidence in these mature learners was variable and extensive training and on-
going support was provided to ensure they were able to make effective use of the system.

Although use was not compulsory 33 out of 35 students used the system throughout the
academic year with regular active and positive engagement from most participants. Student
feedback reported increased motivation and enhanced learning. Among the motivational
comments were:

GL Sye22eSR AdGY Ad ol & | LI SIFadiNB G2 R2 FyR adAvydz
and motivated each other. | would love to have it for my work teamould like all PDP assignments to be
elect2 y A O ¢

GLQY GKNRXffSR 6AGK Al FyR LINRdR 2F AG® | KdaS &Sya

G L KIF @S 0S5 Syportiolib bug Swér thee sveekekdSandSave made several amendments to its
O2yiSyi¢

Other users described how it enhanced their learning and development:
aL FSEd LINBldGe 6SAIKSR R29y gAGK AG ff +FG GKS &adl N

4 L KFE@S Sye2eSR dzLJRFGAYy3 Yeé LRNIF2ftA2 6KSYSOSNI |
management develop® Y (i &
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The project team had been keen to discover if the technology could help learners to take a more
creative and personalised approach to e-portfolio presentation and the answer to this was yes, as
learners confirmed:

LG O6NRAZAKG 2 dziof mykv@rkc@nbid Visiial vdtS photag SIS OA & A y 3= O2 f 2 dzNJF dzf @
G2 OFNNER (GKS FAfSa FyR O2dzZ R I 00Saa AdG FTNRBY |yeésKSN
aL FSSt 02 YT2 NI |-RoitfSlio ig pragiessitgkaid fedllcanfiddhil widl be able to complete
an insightful andcomprehensive Bortfolio for this part of the PDP module. | also believe by completing

the EPortfolio | have allowed myself to create much of the investigation and information | will need for my
FAYLFE t5t wSLR2NIde

The use of PDAs proved less popular. When the initial novelty wore off students came to the
conclusion that the devices were not particularly effective for any of the facilities they offered:
awkward data input and poor image quality of cameras were the key complaints. Students would
prefer to use small laptops and separate cameras.

Overall the approach to implementation was successful. There was substantial evidence - from
the quality of work submitted, in feedback from the external moderator and in comments from
the students in blogs and in final group reviews - that the process of learning had been enhanced.
The team will continue with this model (minus the PDAs) and the college is now looking to
employing similar strategies in other areas of their H.E. provision. There has also been wider
interest from franchise partners.

Further Commentt KS (S| YWa @A -Bostfolig technoldigused fitteld v8l wih this
particular requirement, but they might use other approaches in other situations - it is important
to match the tool to the task.

All materials from the project, including records of surveys, blogs, and sample journal postings, is available
on the project website dtttp://comport.gateshead.ac.uk

For further details contacPhil Robinson, Comport Project Manager. Tel: 0191 490 2328
phil.robinson@gateshead.ac.uk

END
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APPENDIX 3.3: MINI CASE STUDY 2

USING E-PORTFOLIOS WITH WORK-BASED LEARNERS TO SUPPORT PERSONALISED
LEARNING AND PROFESSIONAL DEVELOPMENT. 2: GATESHEAD COLLEGE.

Author:Phil Robinson COMPORT Project Manager, Gateshead College

Processes involvednformation Capture and Reflection in the context of work based learning.
As these processes were undertaken within a Professional Development Planning module the
PDP process is also addressed.

Benefits: 9 Y K yOAyYy 3 T SEAOAfAGE F2NJ £ S} N}y S NA =
retaining learners, Enhancing excellence in teaching and learning, Improving efficiency of
institutional processes, Developing institutional e-maturity.

Background:The ComPort project (March 2007- March 2009) aimed to compare and contrast e-
portfolio technologies and approaches to implementation by piloting the introduction of three
different e-portfolio technologies with three different target groups of H.E. work-based learners.
The target course for the Gateshead College (GC) strand was the Post Graduate Certificate in
Education course with 34 students, all working in some capacity within F.E. teaching or private
training provision.

The caseThe GC sub-LINP 2SO0l SYLX 28 SR G(GKS b-®dfdid sistedh ®
support Professional Development Planning (PDP) and reflective learning for students who are
required to review their professional practice and training on both a formative and summative

ol &A 4D 1 188 (22t 6F& (GKS W2ytAyS LISNB2YI

{ dzLJLJ2 |

VA

W SENYyAY3 ! dzi20A23INI LIKEQd { (dzRS Y significdrd éventél K A &

in their work-place practice.

The level of IT skills varied widely but, as effective use of ILT is an aim of the course, on-going
developmental support was available, both from the course team and members of the e-Learning
development team. The existing paper-based PDP remained available for those students who did
not feel confident about using the online system.

It had been intended to introduce the group to the technology at the start of the academic year
but installation and customisation requirements delayed implementation until the third month of
the course. For this reason take-up was limited to around 60% of the cohort as a number of
students preferred to stay with the paper-based PDP. Those who made regular use of the system,
particularly the learning autobiography, were positive about the effect it had had on their
learning and ability to reflect:

aLOG ¢l a ANBLG G2 3ISG 2y d GKS SyR 2F UKS RI @

made you analyse quitedgh O1 f & 6KI G 61 & I22R FyR o0FR IyR gKI{
crystalised there and you probably wrote about them more strongly than by going back, so | did enjoy that

FaLISOG 2F Alde 0)Y2YYSyid FNBY LYGSNIBASH
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GLG 61 a INBI (R2062y 08 deNI (UK 20d23 KLddil ¢ A 1 K2dzi GKAY1Ay3d WAa
2dzald £SO GKS G(GK2dz@Kda Ft2odé 6/ 2YYSYyld FTNRBY LYdGSNIBAS

Enabled me to record significant events in my teaching throughout the year.
Enabled me to reflect on my reactions to these events. (Comment from End
Survey)

Some users were initially very concerned about privacy, others happily opened up their diaries
for others to read. However, there were no comments from, or discussion between, peers. It
appears that the potential for collaborative learning had not been realised until the year was
almost complete. A number of students indicated (in end-course reviews) that they wished they
had shared their thoughts more widely and would do so in the future:

G¢KS NBFTESOGABS RAINBRYKERL Obf a5 2GKSNAR (2 NBALRYR
AaztlriSR® /| 2yaiNHzOGA DS FSSRolI O] FTNBY LISSNA ot a NBI

Interviews)

The (significant) percentage who did not use the system indicated that the introduction could

have been better handled, both in timing and explanation:

Al ntroduced at wrong time: some had startec

system & as the new electronic version wasr
which to follow. In practice this meant they did the blog, but with less
commi t mento (Comment from Interview)

More time required to use them. They should be introduced into the course early so that people are familiar
with them and what they are used for, not weeks into the sewhen everyone is busy with assignments.
(Comment from End Survey. Punctuation added.)

Despite these comments about implementation nearly all students came to recognise the

potential value of the process to their learning and after their first experience of using e-portfolio

systems all participants feel they have learnt valuable lessons that will help them to make

effective use of the technology in the future: a number of staff and students made the point that

you have to go through the process in order to appreciate the potential for learning. Trainee
0§SFOKSNAR IFNB y2¢ dzaAy3d (KS-potfylid iddl v deiingin thearNJ [ S| NJ
reflective journals and they have reported that their use of this has been enhanced substantially

by their earlier experience with ePET.

Further Comment: A more detailed case study of the Implementation of this project can be
found on the Project website (see below).

All materials from the project, including records of surveys, blogs, and sample jpastialys, is available
on the project website dittp://comport.gateshead.ac.uk

For further details about the GC project contdglieann.stobo@gateskad.ac.uk
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For further details about thedPortproject contact: Phil Robinson, Comport Project Manager. Tel: 0191
490 2328phil.robinson@gateshead.ac.uk
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